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YK 378.241
Jecnuit B.B., Jlecna A.C.
XapkiBcbKuUil HALLIOHAJILHUIT MeITUYHUI YHIBEepCUTET
JTOCBIJI 3ACTOCYBAHHS JJUCTAHIIIIHHOI O HABYAHHSI B
MEANYHOMY YHIBEPCUTETI

Memoito oOanoi pobomu 0yr0 npoananizyeamu o0cobaueocmi OUCMAHYiliHO20
Hasuanus (/[H) cmyoenmie na kainiuniil kagheopi. /[ sussnenus nepegaz ma HeooiKie
J[H Oyno nposeoene auonimue anxkemysanus na niampopmi  Moodle cepeo 56
cmyoenmie VI poky nasuyanns mMeouynHozo Qakyiememy, w0 3a6epuLuIu  MicSYHUl
enekmpounuil yuxkn “Heeioxnaonoi xipypeii”. Jlns nopignsanns akocmi OmpumManux 3HaHbs
MU IPOAHAnizyeany pe3yiemamu CKJIAOAHHs JiyeH3itino2o inmezposanozo icnumy « Kpox
2». 3aeanvHa aikapceka nNiO2omMoeKay ceped CmyOeHmié OCHOGHOI cpynu, wo NpotuIy
JIH 2019/2020 poxu ma cmyoenmie cpynu NOPIGHSIHHS, U0 HAGUANUCS 30 MPAOUYITIHUMU
memoouxamu Ha kagheopi 2018/2019 poku. Bipmyanvue oceimue cepeooguuye 00nomazae
ma niompumMye MeouyHy O0cgimy, ajie He MOdHCe NOGHICMIO 3aMIHUMU MpaouyitiHuil
HasyabHUL npoyec.

Knruosi cnosa: oucmanyitinoco nasuanns, Moodle, niyensiinuii icnum.

The purpose of this work was to analyze the features of distance learning (DL) of
students at the clinical department. To identify the advantages and disadvantages of DL,
an anonymous survey was conducted on the Moodle platform among 56 students of the
VI year of medical university who completed the monthly electronic cycle "Emergency
Surgery”. To compare the quality of knowledge, we analyzed the results of the licensing
integrated exam «Step 2». General medical training” among students of the main group
who passed DL 2019/2020 and students of the comparison group who studied according
to traditional methods at the department in 2018/2019. A virtual learning environment
helps and supports medical education, but cannot completely replace the traditional
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learning process.

Keywords: distance learning, Moodle, licensing exam.

Ilenvto  Oaunoii  pabomsr  ObLIO  NPOAHATUSUPOBAML  OCOOEHHOCMU
oucmanyuonno2o ooyyenus (/[0) cmyoenmog na Knunuueckoil kageope. Jlns evissnenus
npeumywgecms u neoocmamxos J[O 0v110 npogeceno AaHOHUMHOE AHKemuposanue na
niam¢popme Moodle cpeou 56 cmyoenmoe VI eooa obyuenus MmeouyuncKoeo
Qaxyremema, 306epULUEULLX MeCAYHBIN DIeKMPOHHbL Yura « Heomaoocnoi xupypeuu ».
Jlns cpasnenus kavecmea NOAYYEHHLIX 3HANHUN Mbl NPOAHANUUPOSANU Ppe3Yabmanbl
coayu AUYEHIUOHHO20 UHmMecpUposanno2o skzamena «Kpok 2». Obwas epauebnas
NO020MOGKAy cpeou cmyoenmos 0cHo6noli epynnel, npouteowux J[O 2019/2020 eooax u
CMYOeHmMo8 cpynnvl CPASHEHUs, KOMOopbvle YHUIUCL N0 MPAOUYUOHHBIM MEMOOUKAM HA
kagheope 2018/2019 eooax. BupmyanvHas 00pazosamenvHdas cpeoa nomozaem u
noooepacugaem MeouyuncKoe oopazosaniie, HO He MOJCem NOIHOCHbIO 3AMEHUMb
mMpaouyuoHHwlil y4eoHsili npoyecc.

Knwuesuie croga: oucmanyuonnoe obyuenue, Moodle, nuyensuonnuiii sx3amen.

IMocTanoBKka npoGJeMu i aHai3 ocTaHHIX AocaigxkeHb. CTyaeHT (YUeHb) — 1Ie
HE TIOCYJWHA, AKY MOTPIOHO HATIOBHUTH 3HAHHAMM, a (aKes, AKUH MOTPIOHO 3aMaauTH.
BimoMuii 1aBHBOTPELBKHI BUCIIIB HE BTPATHB CBOEI aKTYaIbHOCTI IIPOTATOM OYPXJITHBHX
enox, pedopm ramy3i OCBITH 1 BHINOI IMKONH, ajie¢ 3 KOXXHUM JCCATHIITTAM BUKIama4
CTHKAETHCA 3 HOBUMH BHKIHKaMH. CBhOTOIHI, MW 3ITKHYIHCS 3 TOKOJMHHAM Z 1
TPYAHOIIAMH K TIEPEIATH HAKOMHMYEHWW MOCBIA, 3HAHHS, IMOKOIHHIO 3 KJIIMOBUM
MucieHasM [3, ¢. 342], a amd yKpPaiHChKUX MEIWYHHX 3aKIQJiB OCBITH MIE OJTHAM
BUKITUKOM CTaja TaHAEMIA KOPOHaBIpycHOi 1H(eKmii, mo mo30aBHIa MOMKIHUBOCTI
MPOBOJAUTH TIOBHOIIIHHI TPAJHINHHI TPAKTHYHI 3aHATTA Ha KIHIYHUX Kadenapax (3
OTJIAIOM, OTMTYBAHHAM TAINIEHTIB «OIIsA JKKa xBoporo»). He auBmaumce Ha
OaraTopiuHy 1CTOpif0 AucTaHUiHHOTO HaB4aHHA (/IH), Bim mepmmx KpOKIB y BHIIIAIL
“crenorpama IliTMmeHa" 10 Cy4acHHX MYJIbTUMOJANBHHUX EIEKTPOHHX IUAThOpPM Ha
3pazok Moodle a6o iSpring [1, c. 186], 3anunraeTbcs HHU3KA HEBHPINICHUX MUATAHb €-
Learning. Cepex mpo0OieM AHCTaHINHHOT ()OPMHU OCBITH B YKpaiHi MOYKHA BHALTUTH, SK
TPYAHOINl TEXHIYHOTO XapaKTepy (AOCTYI 1O MEPEXi 1IHTEPHET, MPOOIIEMH TEXHIYHOTO
3a0€3MeUeHHsT JUIT  MOKIIMBOCTI TPOBEACHHS BiJACOKOH(EPEHINH), TMMeaaroriYHOTO
CHpsAMYyBaHHA (BIACYTHICTh MPAMOTO KOHTAaKTy MDK BHKJIaJa4eM Ta CTYICHTOM,
a/IEKBATHICTh OLIIHKA OTPUMAHMX 3HaHB) [2, c. 116].

@opmy/IOBaHHSI 3aBAaHHS J0CHiIKeHHs. MeToo maHoi poboTu  Oymo
npoanamsyBaTu ocodnuBocti JIH crynmenTiB Ha kadenpi xipyprii. Ilepen Hamm Oymm
MOCTABJICHI HACTYITHI 3aBIAHHA. BUABUTH TIEPEBATH Ta HEAONIKH OHJIAWH HABYAHHS HA
KITHIYHIA Kadeapi 3 TOYKH 30py CTYACHTA, OMIHUTH Ta TOPIBHATH PIBEHb OTPHMAHHUX
3HaHb B 3aJIC)KHOCTI BIA (OPMH HABYAHHA, BUSIBHUTH HAWOUTPII €(EKTUBHUU THIT
HABYAaHHA B YMOBaX ChOTO/ICHH.

Buknaa ocHoBHOro martepiajy A0CHiAKeHHSI 3 NMOBHUM OOIPYHTYBaHHSIM
OTPUMAHHUX HAYKOBHUX pe3y/bTaTiB. /[ BHABNEHHS mepesar Ta Henomnikie J{H Oymno
MpOBEACHE aHOHIMHE aHKeTyBaHHS Ha tuiatdopmi Moodle cepen 56 cryaentis VI poky
HaB4yaHHA (2019/2020) mMeauunuil QaKyabTET, MO 3aBEPIINIA MICIYHHNA E€IEKTPOHHUN
ik “Hesigknmamraoi Xipyprii” Ha KmHIYHIN Kadeapi (OCHOBHA rpyma). 3a BIKOM Tpyma
PECTIOH/IEHTIB MaJla HACTYITHAW BUTJIA: CTYACHTH Yy Bill 22 poku — 25 (44,6%); 23-25
pokiB — 26 (46,4%); crapmie 25 pokiB — 5 (9%). 3a TeHIEPHOIO 03HAKOKO: XJIOMIIIB —
16 (28,6%), miBuar — 40 (71,4%). Cepen y4acHUKIB aHKeTyBaHHA TUTbkH 2 (3,6%)

246



CTYJCHTIB Maji PaHiIe JOCBIJ AUCTAHIIIMHOTO HABYAHHS Yy BUTIIA/1 OHJIAWH BeOIHAPIB.
Cepen memomkis JIH Oynm BuaimeHi: moraHa AKICTh 1HTEPHET 3B 13Ky — 10 (17,9%)
CTYJCHTIB, IMO TOSCHIOETHCA BHKOPUCTAHHAM MOOUTBHOTO 1HTEPHETY (0COOTHUBO B
CUTBCHKIM MICIIEBOCTI), BHKOPHUCTAaHHAM 3acTapuior0 TPOTPAMHOTO 3a0€3TMEeUEHHS;

MABUINEHA BTOMa (MOPYIIEHHS TOCTPOTH 30py), 3HIKEHHS yBarm — 6 (10,7%)
CTYJCHTIB, TII0 BUHUKAE YEPE3 TPHBAJIl CEMIHAPCHKI 3aHATTA 10 6 TOJIWH, BIJICYTHICTH
MPAMOTO KOHTAKTy 3 BHKIamadeM ado xsopum — 20 (35,7%), mo 3HWKyE SKICTH

HABYAHHA Yepe3 3HIKEHHS MOTHBALIi, HEMOMUIMBICTh OTIAHYBAaTH TMPAKTHYHI HABUYKH
(mepKycis, manpamnis, ayCKyIbTalisa) mpy Xipypriudii marosorii. [To mepesar JIH moxnHa
BIJHECTH: TapHA Bi3yami3amia y400BOTO MaTepialxy 3a JOTOMOTOI0 BiIeo(]ibMIB,
aymiogaiimis, npesertamid — 40 (71,4%) cTyOeHTIB, TEOPETHYHHUM MaTepian 310paHuil B
OJHOMY MiCIl Ha €JIeKTpOHHOMY Kypcli — 29 (51,8%); MOXIHBICTD TPOXOAHUTH
TECTYBaHHS B ACHHXPOHHOMY (hopMaTi HAaBYaHHA B OyJb-sIKWH 3pyYHUHN 4Yac B 3PyIHOMY
mici — 18 (32,1%).

JIns TOpIBHSHHS SIKOCTI OTPUMAHWX 3HAHH MH TPOAHAJI3YBald Pe3yJIbTaTH
CKIaJaHHA JILEH3IWHOTO 1HTerpoBaHoro icmuty «Kpok 2. 3arampHa IKapchka
MATOTOBKa» cepea cTyneHTiB, mo npoumu JIH 2019/2020 poku - ocHOBHaA rpyma (56
CTYACHTIB) Ta TpaaWlliiHE HABYaHHA (TPyma MOPIBHAHHA, IO TAKOXK CKiamanmacs 3 56
CTYZAEHTIB), 0 HaBuanmucs Ha kadempi 2018/2019 poku. ['pynu Oynm penpe3eHTaTHBHI
3a BIKOM, T€H/IEPHOI0 O3HAKOIO, AKICHUMH TOKa3HHUKAMH TIOTOYHOTO KOHTPOJIO 3HAHb HA
kadenpi. Yci crymentu 060x rpyn ckmamu «Kpox 2», To0to Habpamu Oimpme 60,5%
MPAaBHJIBHUX BIATIOBIACH. Y TPyI NOPIBHAHHSA 3arajbHUNA cepeaHind Oan cknas 73,7%, a
cepen TectiB 3a xipypriuauMm mpodimem — 75,3%. Y OCHOBHINM Trpymi 3aranbHAN
cepennii Oanm ckmaB 76,3%, a cepex TecTiB 3a XipypriuHuMm mpodimem — 70,1%.
OTpumani pe3ynpTaTH CBIT4AaTh TPO BIJACYTHICTD JOCTOBIPHOI PI3HUIN B SKOCTI
OTPUMAHUX 3HAHb TIEPEBIPEHUX 3a JOTMOMOTOI0 TECTOBOTO KOHTpomo «Kpok 2».
KoMmm'toTepHi TEXHONOTIi AO3BOJISTIOTh HIBEITFOBATH HEMONIKH JAUCTAHIIHHOI OCBITH 3a
PaxXyHOK 30UTBIIEHHA YAaCTKH CAMOCTIHHOTO OCBOEHHS MaTeplaJIy, MOKJTHBOCT1 O1TBII
AKTUBHOI y4acTi CTYACHTIB TPH CTBOPEHHI TJIOCApIf0, BIKI, TPOXO/HKEHHS VPOKIB 3
€IIEMEHTAMH TPH, 3a0X0UyBaTbHUMH Oajmamu. KOXeH CTYIOEHT MOKe BapilOBaTH TEMII 1
yac HABYAHHA JJI1 OCBOEHHA ACHHXPOHHOI YAaCTHHH EIIEKTPOHHOTO Kypcy. AJle HaBITh
BUKOPHCTAaHHSI HOBHX OCBITHIX TEXHOJIOTIH B CY4YaCHOMY MpPOLEC] HABYAHHA HOBOTO
MOKOJIIHHA MA€ TPYHTYBATHCA HA 3aCTOCYBAHHI KOMILIEKCHOTO TAX0My 3 (JOPMYyBaHHAM
npodeCIHHIX KOMITETEHIIIH, 0 MOKJIMBE JIUIIIE TP HASBHOCTI <GKUBOTO CIIITKYBAHHD) 3
XBOPHUMH, MOKIIMBOCTI POOOTH B CUMYJIALIIMHUX KIacax Ha TPEHAKEPAX.

BucHoBkH 3 HbOT0 AocixKeHHs1 Ta nepcnekTuBH. [IH Ha xmHIYHIN Kadeapi 3
3actociBaHHAM cepBicy Moodle moxmmBe. Cepen OCHOBHUX HEJOMIKIB TPeOa BUIUIHTH:
MOTaHa AKICTh IHTEPHET 3B’ 53Ky, MIIBUIICHA BTOMA Y€pe3 TPUBAIl 3aHATTI Y MOHITOpA
KOMITOTEPA, BIICYTHICTh MPSMOTO KOHTAKTY 3 BHKJIaJa4eM a00 XBOPHUM, HEMOMKITHBICTh
OTIAHYBATH MPAKTHUYHI HABUYKH MPH X1pypriuHid naronorii. [lo mepesar JIH Hanexats:
rapHa Bi3yami3aiis y40OBOTO MaTepially, TCOPETHYHHU MaTepiajl 310paHud B OJHOMY
MICIIl Ha €JIEKTPOHHOMY KypCl, MOKJIMBICTh NMPOXOJUTH TECTYBAHHA B ACHHXPOHHOMY
¢dbopmaTi HaBYAHHSA B OYyIb-IKWHH 3pYyYHHH 4Yac B 3pYyYHOMY MicCIll. 3BOPOTHHH 3B'I30K
MOKAa3ye, MO PIBEHb 3HAHBb CTYACHTIB B 3aJI€KHOCTI B1J ()OPMHU HABUAHHS CBIAYHTH TIPO
BIZICYTHICTB TOCTOBIPHO1 P13HHMII B IKOCTI OTPHMAHHX 3HAHb NIEPEBIPEHUX 32 JOTTOMOTOIO0
TecToBOTO KOHTpomo «Kpok 2». BipTyampHe OCBITHE CEPEIOBHINE JOTIOMArae Ta
MATPEMYE MEIHYHY OCBITY, ajie¢ He MOKE TIOBHICTIO 3aMIHUTH TPAIHUIIIHHAA HaBYAThHUH
MPOIeC, MO TMOTPeOy€e TMOAANBINIOTO aHAJI3y Ta PO3POOKH HOBHUX METOIWK (TpOTpam)
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BHKITAJJAHHS OCOOJMBO A CTY/ICHTIB METMYHUX 3aKJIa/IIB OCBITH.
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METHODOLOGICAL STRATEGIES FOR TEACHING GRAMMAR IN
MEDICAL ENGLISH FOR ACADEMIC PURPOSES

Y cmammi npeocmasieno 00c8i0 YAPOBAOICEHHS KOMMIEKCHO20 RNIOX00) 6
npoyeci (opMy8anHss CPAMAMUYHUX HABUYOK HAYKOB0-NEOA20CIYHUX NpAYiGHUKIE |
3000y8aui¢ cmynensi ookmopa ¢inocoii ¢ meouunux 3BO. Aemopamu eupobrena
GIACHA KOHYenyisi GUKIA0Yy HABUYANbHO20 Mmamepiaiy: ei3yanizayiss meopemuyHux
acnekmie, cpamMamuyHi enpasu, poooma 3 a8MeHMUYHUMU MeKCMAMU, KOMYHIKAMUGHI
sae0anus. Ilpononosanuii nioxio anpobosano npu po3pooyi niopyunuxa ‘“‘Medical
English for Academic Purposes” (2018), yxnaoeHoeo 3 YpaxXy8awHsiM CYYACHUX
meHOenyiil inmepHayionanizayii euwol Ko, uo nepecdadac niocomogry gaxisyie, sxi
npayoeamuMyme @ aHea10MO8HOMY NPOCMOPT CYYACHOI HAYKU 1 OCETM.

Knwuosi crosa: axosa ameniiicexa mo8da, HAYKOB0-NeOA202iuHi NpayieHUKU,
3000y8aui cmyneHsi 00Kmopa Qinocoghii.

The article presents the experience of implementing a comprehensive approach in
the process of forming the grammatical skills in academic staff and PhD students at
medical universities. The authors have developed their own concept of presenting the
training material: visualization of theoretical aspects, grammar exercises, working with
authentic texts, communication tasks. The proposed approach has been tested in the
development of the textbook “Medical English for Academic Purposes” (2018), which
was written in the context of current trends in internationalised higher education,
involving the training of specialists who will work in the modern English language
educational and scientific environment.

Key words: English for Professional Purposes, academic staff, PhD students.

B cmamve npeocmasgnen onvim @neopeHus KOMWIEKCHO20 N00X00a 8 npoyecce
Qopmuposanus epaMMaAMU4ecKux HAGLIKOG HAYYHO-NEOA202UYECKUX PAOOMHUKOE U
couckameneii cmenenu Ookmopa Quiocouu 6 meouyunckux eysax. Aemopamu
gvipabomana cobcmeenHas KOHYenyust U3N0HCeHUst yieOH020 Mamepuand.: u3yanu3ayust
meopemu4eckux acnekmos, epaMmamuyeckue Ynpaj)cHenus, padoma ¢ aymeumuyHsIMu
mexkcmamit, KOMMYHUKAMUGHvle 3a0anust. IIpeonacaemoviii nooxoo anpoduposan npu
paspabomxe  yueonuxa “‘Medical English for Academic  Purposes” (2018),
COCMABAEHHO20 C YHeMOM COBPEMEHHbIX MEeHOCHYUN UHMEPHAYUOHATUZAYUU 6blCULel]
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