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PECULIARITIES OF IMPLEMENTING AN INTENSIVE ENGLISH COURSE
TO MEDICAL TEACHING STAFF

The article deals with the planning, creation and implementing the intensive
English course to medical teaching staff. The given article investigates needs assessment
of the learners. The detailed descriptions for ‘four skills’ are defined. The course outline
is described. It also examines learners’ feedback, and suggests some recommendations,
which seem most suitable in the light of the above theoretical considerations.
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Cmamms  npucesayeHa  NIAHYB8AHHIO,  CMBOPEHHIO  MA  GNPOBAONCEHHIO
IHMEHCUBHO20 KYPCY AH2NIUCLKOI MOBU O BUKIAOAYLKO2O CKAAOY MeOUuHoi cgepu.
Jlana cmamms Odocniodcye oyinky nompeb nasuarouux. Hasedenuti demanvHuil nepeiixk
HABUYOK y YOMUPLOX 8UOAX MOBIEHHEBOI OisnbHocmi. Hadano cxemy po3pobrenoz2o
Kypcy. [lana cmamms makodc suyac 8i0cyKu 8i08i0ysauié KypcCié i NPONOHYE OesKi
peKkomeHoayii, sAKi 30aomuvcs HatuOilbw NPUOAMHUMU 3 02180y HA BUWE3A3HAYUEH]
meopemudHi MIpKYB8AHHAL.

Knrwouoei cnosa: suxnaoayvkuti ckiad meouunoi chepu, niomeepoxcenus pieHs
B0I00IHHSL MOB0I0, 0COOIUBOCHMI NPOYeCy HABUAHHI, OYIHKA nompeod, yili KOHMeKCHy
nasuanns, wkara CEFR ma deckpunmopu.

Cmamws noceéaweHa niaAHUPOBAHUIO, CO30AHUI0 U BHEOPEHUI0 UHMEHCUBHO20
KYypCa aHeIUUCKO20 A3bIKA O] NPenooasamesbCkoc0 COCmasa MeOUYUHCKOU cepul.
Hannas cmamos uccnedyem oyeHky nompebrHocmei obyyarowux. Ilpueedennuviil
NOOpOOHbLIL  NepeyeHb HABbIKOG 6 demblpexX 6Udax peuesoll  0esmelbHOCU.
IIpeoocmasneno cxemy pazpabomannoco Kypca. [lamHas cmames makce uzyuaem
om3bl8bl nocemumenel Kypcog u npeonazaenm HeKOMopble PeKoMeHOayuu, KOmopbule
Kasxcymes  Haubonee NOOXOOAWUMU — YYUMbBIBAS.  BbIULEYKA3AHHbIE MeopemuiecKue
PaAccyHCcoenus.

Knwueevle cnosa: npenooasamenvckuii  cocmas — MeOUYUHCKOU  cepbl,
nOOmMeepHcOeHue YPOBHsL BIAOCHUS SA3bIKOM, 0COOEHHOCMU npoyecca 00yYeHUsl, OYeHKa
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nompebrocmet, yeau koumexcma ooyuenus, wixana CEFR u oeckpunmopui.

English is now recognized as a basic life skill for the 21st century, like using a
computer, rather than specialists’ accomplishments. It provides people with the ability to
explore and navigate wider ranges of information and viewpoints. The situation in
Ukraine, where English is not the mother tongue of the majority of the population and
has no formal administrative role, is challenging. According to survey results, published
by British Council, English language proficiency in Ukraine is low and remains close to
the very bottom of the ranking [1, p.31]. Obviously, Ukrainian education today does not
meet contemporary needs of the individual, and does not follow global trends.

That is why a systemic transformation of education system has started with the
main goal of achieving a new quality of education at all levels. The Minister of Education
and Science of Ukraine has set a number of reform priorities for Ukraine’s education
system, improving both teachers’ and students’ levels of English in the higher education
sector as a priority.

Higher education institutions have to achieve transformational and sustainable
change in the quality of teaching and learning of English so that university teaching staff
will be able to fully participate in international exchange and collaboration, and students
can graduate with more employable skills and greater ability to enter the career path. It
can help put an end to isolation and stagnation in the area of research, create demand for
high quality development in fundamental and applied sciences, bridge the gap between
research and the implementation of its results, and integrate higher education and science
of Ukraine into the education and research space of the European Union.

While the Ministry of Education and Science has set the English language
benchmark for all non-linguistic university teachers at CEFR B2 [1; 2], Poltava State
Medical University has responded to this increased demand for achieving sustainable
development and support in levels of English among teaching staff as a priority. Taking
into consideration the high level of student recruitment from overseas and conducting
classes in English, ascertaining language proficiency was vitally important.

In the given article, we discuss the planning, creation and execution of an
intensive English course for medical teaching staff. The aim is to examine the process of
setting up the course, evaluate its strengths and weaknesses, and consider the possibility
for its further improvement.

The previous educational experiences and the level of English vary considerably
within this target group, as will factors such as motivation, application and aptitude. As
for any group of learners, intensive English language course will need to take into
account the particular needs of medical teaching staff and plan to deliver high quality
outline accordingly.

Needs assessment is a process that can help learners at all levels successfully
identify, understand, and better address education challenges. Many scientists generally
define needs assessment as a systematic examination of the gap that exists between the
current state and desired state of learners [4, p.25-35; 3].

Before implementing a meaningful and purposeful course to medical teaching
staff, needs assessment and language teaching/learning context was identified according
to CEFR. A language teaching/learning context had its own specific aims and objectives
[3]. Objectives break down a high-level aim into smaller units of learning, providing a
basis for organising teaching and describing learning outcomes in terms of performance.
There are different kinds of objective. For example, with respect to the aim ‘Learners will
learn to listen critically to radio and TV’ the following kinds of objective can be defined:
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language objectives (learn vocabulary of specific news topic areas, distinguish fact and
opinion in newspaper articles); language-learning objectives (infer meaning of unknown
words from context); non-language objectives (confidence, motivation, cultural
enrichment); process objectives, i.e. with a focus on developing knowledge, attitudes and
skills which learners need (investigation, reflection, discussion, interpretation, co-
operation).

Languages are generally taught and assessed in terms of the ‘four skills': listening,
speaking, reading, and writing. We have defined the following descriptors in ‘four skills'.
The detailed descriptions below are intended to capture the notion that gradual
development of teachers’ expertise over time involves growing understanding of teaching
and learning, growing aware of strengths, weaknesses and potential as a teacher,
increasing sophistication in planning, decision-making, teaching skills and reflection, as
well as the ability to respond to a more complex range of classroom situations.

In academic reading, a learner can:

e obtain information, ideas and opinions from highly-specialized sources;

e read with a large degree of independence, adapting style and speed of reading

to different texts and purposes, and using appropriate reference sources

selectively;

e have a broad active reading vocabulary, but may experience some difficulty

with low-frequency idioms;

e identify the content and relevance of news items, articles and reports on a wide

range of professional topics, deciding whether closer study is worthwhile.
In academic writing, a learner can:

ewrite an essay or report which develops an argument systematically with

appropriate highlighting of significant points and relevant supporting detail;

ecevaluate ideas or solutions to a problem;

e synthesize information and arguments from a number of sources;

ewrite letters conveying degrees of emotion and highlighting the personal

significance of events and experiences and commenting on the correspondent's

news and views.
In academic listening, a learner can:

) understand standard spoken language, live or broadcast, on both familiar

and unfamiliar topics normally encountered in personal, social, academic or

vocational life;

e understand the main ideas of propositionally and linguistically complex speech

on both concrete and abstract topics delivered in a standard dialect;

e understand announcements and messages on concrete and abstract topics

spoken in standard dialect at normal speed;

e understand recordings in standard dialect likely to be encountered in social,

professional or academic life and identify speaker viewpoints and attitudes as well

as the information content;

e understand most radio documentaries and most other recorded or broadcast

audio material delivered in standard dialect and can identify the speaker's mood,

tone etc.
In academic speaking, a learner can:

. give a clear, prepared presentation, giving reasons in support of or against a

particular point of view and giving the advantages and disadvantages of various
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options;

) take a series of follow-up questions with a degree of fluency and
spontaneity which poses no strain for either him/herself or the audience;
o use the language fluently, accurately and effectively on a wide range of

general, academic, vocational or leisure topics, marking clearly the relationships
between ideas;

) communicate spontaneously with good grammatical control without much
sign of having to restrict what he/she wants to say, adopting a level of formality
appropriate to the circumstances;

. highlight the personal significance of events and experiences, account for
and sustain views clearly by providing relevant explanations and arguments;
. take an active part in informal discussion in familiar contexts, commenting,

putting point of view clearly, evaluating alternative proposals and making and
responding to hypotheses.
After establishing what learners need to learn, it is important to plan so that the

course reflects those needs. Medical teaching staff often expects courses to be planned
carefully because they work in a world where planning and accountability are taken for
granted. Using a course outline, as explained below in the Table, makes this quite
manageable in practical terms.

Table

English course outline

No

Weekdays | Focus Activity /Format
areas

1

Mon. Grammar Sentence completion/3-option multiple choice

Vocabulary | Word matching — similar or opposite meaning/sets of 5
target words with 10 options

Sentence completion/3-option multiple choice

Word pairs or word combinations /sets of 5 target
words with 10 options

Wed. Reading Sentence comprehension — choosing words to complete
sentences/3-option multiple choice

Text cohesion — putting sentences into the correct
order/2 tasks: 6 sentences jumbled up in each task
Opinion matching — matching people’s opinions to
statements/7 statements matched to 4 people’s opinions
Long text comprehension — matching headings to
paragraphs/7 paragraphs and 8 headings

Listening Information recognition — listening to a short
monologue or dialogue to identify specific
information/3-option multiple choice

Information matching — matching people’s monologues
to information/6 pieces of information 4 monologues
Inference — listening to monologues and dialogues and
identify the attitude, opinion or intention/3-option
multiple choice

Fri. Writing Word-level writing — responding to messages using
individual words/1-5 words for each question
Short text writing — writing personal information/20-30

201




words

Three written responses to questions — responding to
written questions on a social network-type website/30-
40 words for each question

Formal and informal writing — writing an informal
email to a friend and a formal email to an unknown
person/40-50 words for the informal email 120-150
words for the formal email

Speaking Personal information — responding to three personal
information questions/30 seconds for each response
Describe, express opinion and provide reasons and
explanations — describing a picture and answering two
additional questions of increasing difficulty/45 seconds
for each response

Describe, compare and provide reasons and
explanations — describing two contrasting pictures and
answering two additional questions of increasing
difficulty/45 seconds for each response

Discuss personal experience and opinion on an abstract
topic — answering three questions on an abstract topic/1
minute to prepare 2 minutes response time

The given outline is realistic and available in written form to both learners and
educators. Carefully planning a course in advance has many advantages. Firstly,
educators will not need to constantly worry about how balanced and appropriate the
course materials and focus areas are. Secondly, learners will have a good idea of when
the course is going and will feel reassured that they get an outline that has designed to fit
their needs.

Having established the length of course, dates and outline of the course, more
detailed planning was made later, involving the creation of materials. A key aspect of
planning was how to make the course productive and competitive.

To confirm the chosen direction in training and selecting course materials, we
contacted the British Council for taking an international exam Aptis. It has been a reliable
tool that has been used as an assessment of knowledge, skills and abilities after taking an
intensive English course. It has provided accurate results that meet the international
standard of CEFR.

At the end of the course, learners were asked to answer a feedback questionnaire.
Ten of the questions required learners to choose one of four options (very motivated,
motivated, not so motivated, not motivated), two of the options being negative responses
and two being positive responses. A four-point scale was used because it had no neutral
point, and so learners were required to make a decision on whether they judge an item
positively or negatively. In terms of a collective response to the course based on
averages, students’ responses to it were positive. Over 87% of the learners thought that
the intensive course was a good way to study English and their English had improved.
Learners who found the content useful were 75%.

We have described the course as an experimental one, because it needs improving
and requires far more preparation than the normal general English course. However, a
number of benefits emerged from teaching the course intensively. Learners’ attendance
was consistently very high and their focus was generally strong. Feedback from the
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learners and their results passing Aptis test indicates that the course can be viewed
positively.
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YJIK 811.111:82.0-84
Conomopa I1.A., €Epuenxo O.B.
JIbBIBCbKHIT HALIIOHAJILHUIA MeAMYHU YHiBepcuTeT iMeHi Jlanuaa INaaunbkoro,
JIbBiB, YKpaina
DOILITOCOPCBHKI TAPAJIOKCH VS TIAPAJIOKCU MOBH

The phenomena of knowledge acquisition and the process of learning have been
discussed and studied for centuries, since ancient times. Most important points of view on
the issue were expressed by Greek philosophers who considered the learning processes
as a certain motion from imperfect to more perfect. The article makes an attempt the
studying the process of learning on the basis of learning the second language. In general
there are two approaches to linguistic theorizing (externalism and essentialism) which
originate in ancient times. The article argues that the phenomenon of language possesses
a paradoxical nature that seems not to be unambiguously explained by behavioristic
theories.

Key words: knowledge acquisition, process of learning, learning the second
language, externalism, essentialism, paradoxical nature, behavioristic theories.

Heume 3ACBOEHHA MOo6U ma npoyec HABYAHHA 062060pl0€71’lb€ﬂ I 6UBYAEMDbBCS
cmonaimmamu wie 3 awmuynux yacie. Haueaxchusiwi noenaou Ha ye numanus Oyau
npeocmasieHi epeybkumu Qinocoghamu, aKi 68axcanu npoyec SUBUEHHSI NEBHUM DYXOM
8i0 HEOOCKOHAN020 00 OOCKOHANIu020. Y cmammi pobumscsa cnpoba oociioumu npoyec
BUBYEHHS, HA OCHOBI BUBYEHHs OpYy20i MO8U. 3az2anom ICHYI©OMb 08a NIOX00U OO0
JIIH2BICMUYHO20 Meopemu3y8anHs (eKCMepHalizM ma ecenyianizm), wo oOepymov cC8ill
noyamox 6 uac awmuynocmu. Y cmammi cmeepdofcyembc;z @Cll('m moceo, o Aeuuye mMosu
MA€e napaocokcaivbHy Npupoody, AKd, K BUOAEMbCS, OOHO3HAYHO NOSCHIOEMbCS
OixelgiopuCmMudHUMU MEOPIAMU.

Knrwouoei cnosa: 3aceoenns mMo8u, npoyec 6UBUEHHs, BUBYEHHs Opy20i MO8U,
eKCMePHAi3M, eCeHyianizmM, NapadoKCcalbHiCmMb NPUPooU, dixeusiopuumudni meopii.

[Ipobnema 3acBOEHHS 3HAaHb OOTrOBOPIOETHCS, MOYMHAIOUM 3 AHTHYHUX YaCiB
(6muspko 2500 pokiB), OJHAK JOCI BiJICYTHI YiTKI Ta OJHO3HAYHI BU3HAUCHHS IIHOTO
npouecy. CaMe MOHATTS 3acBOEHHsS, Ha MPOTHUBAry MPOLIECY BHUBYEHHS, 3arajom
BU3HAETHCS K BIAHOCHO HECBIIOMHUU MpOIEC 3100yTTS MOBHUX HAaBUYOK, Y TOH Yac SK
BHUBYCHHS TPAKTYETHCS pa/:[me SK CBIZIOMHI IPOLIEC ONaHyBaHHA Apyroi MosH [9, c. 132].
Buxonsuu 3 uporo (axty, 3’sBUIach HU3Ka JOCTIIKEHb, METOIO SIKUX OyJO BUSBHUTH 1
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