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Much has being done to create knowledge about the specific needs to be
covered in specialized language classrooms, in order to make this kind of language
teaching as efficient as possible. Finding appropriate approach to design textbooks in
English for medical purposes is one of the most important didactic tasks. The study
has demonstrated the ESP textbook for medical students developed out of the local
situation for the last decade are much superior than those domestic ones in helping
students of medical sciences in our country to improve their job-related
communicative skills and competence. But oversea textbooks are inconsistent with
Ukrainian curriculum for medical students and designed for upper-intermediate
English proficiency, while the majority of Ukrainian medical students are observed to
have unsatisfactory command of English language. And, moreover, these books have
lots of charts, grids, tables, pictures, extractions of related paperwork, audio-visual
support. An ideal textbook for ESP should combine a process approach to develop
writing, speaking, and listening skills, not giving the priority to the ability to read and
comprehend science and job-related materials. It is desirable to design this textbook
supplemented by extracurricular teaching aids such as other pamphlets, audio-visual

aids.

HigpyyHuky 3 aHIJilicbKOI MOBH 32 NPodeciiHUM CNPSAMYBAHHAM /JIf
CTYJAEHTIB-MeIMKiB, Ony0./1iKoBaHi B YKpaiHi Ta 3a KOPAOHOM: 32 i IPOTH.
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VY crarti mpeacTaBieHa crpo0Oa TOPIBHSUIBHOTO aHaMI3y MiIPYyYHUKIB 3

aHTJIIChKOT MOBU 3a MpodeciiHUM CHpsMyBaHHSM, BHUJAHUX B YKpaiHi Ta 3a


mailto:victoriakost20@gmail.com

KOPJIOHOM YIIPOJOBX OCTaHHBOTO ACCATHIITTS. AHaNI3 IPYHTYBaBCs HAa TPUPIBHEBIN
MOJIeJIl OLIIHIOBaHHS MIAPYYHHUKIB 3 IHO3EMHOI MOBH, po3pobieHit [)x. MaknoHoy Ta
K. Io. [Tixpyuynuku, BUaH1 3a KOPJOHOM, 3A€OUIBIIOr0 po3paxoBaHi Ha BHIIHM 3a
CepeaHiil piBeHb BOJOIIHHS aHTIIHCHKOI0 MOBOIO, MICTATH MPOMOPLIHHUAN PO3MOALT
3aBJaHb Ta BIIPaB, CIPSMOBAHHUX HA PO3BUTOK OCHOBHUX BHU/IB MOBIICHHEBOI
TISJIBHOCTI, BKIIIOYAIOTh 4YMMajio (¢GparMeHTIB JOKYMEHTIB PI3HHX JKaHPIB,
pEeNeBAaHTHUX JUISI MEIUYHOI CHUTPHOTH, MPEACTABISAIOTH IS O3HAWOMIICHHS TakK
3BaHi real-life cutyartii.

[ligpyyHuku, BUgaHl B YKpaiHi, BIANOBIIaIOTh BUMOTaM YMHHOI IPOrpamu 3
1HO3€MHOT MOBHU JIJIsi BUIIMX MEAUYHUX IIKIJ, OPIEHTOBAHI HA CTYJICHTIB 3 HUXKYE
CEpPEeNHbOr0 Ta CEPEeIHIM pIBHEM BOJIOAIHHS aHTIIIMCHKOI0 MOBOIO, TEPEBAXKHO
CIpsIMOBaHI Ha TOJIMIICHHS HABUYOK YWTAHHS, JCIIO 3aJHUIIAI0YH 11032 MEKaMu
yBaru PO3BUTOK IHIIWX MOBJICHHEBUX YyMiHb, HE JAIOTh TMOBHOTO YSIBJICHHS PO
KAHPH, TIOIIMPEH] B AHTJIOMOBHOMY MEAMYHOMY JTUCKYPCl, Ta iXHI JIIHTBICTUYHI Ta
COIIIOKYJIBTYPH1 OCOOJIUBOCTI.

KuarouoBi cjoBa: aHrmiiickka MoBa 3a Tpo(eciiHUM CHpSIMYBaHHSM,

MIIPYYHUKH, CTYACHTH-MEIUKH, OLIHIOBAHHS MIPYYHUKIB, MOBJICHHEB] YMIHHS.

IIpodeccnoHaIbHO OPHEHTHPOBAHHDbIE YUEOHUKH M0 AHTJIMHCKOMY A3BIKY
JJISL CTYICHTOB-MEIMKOB, ONYyOJMKOBAHHbIC B YKpPauHe M 3a pPyOexoM: 3a U
NMPOTHB.

Kocrenko B. T

B craTbe nmpeacTaBieHa MonbITKa CPAaBHUTENHHOTO aHaIN3a MPO(HECCUOHATBHO
OPHEHTHUPOBAHHBIX yYeOHUKOB, W3JaHHBIX B YKpauWHe U 3a pyOe:KoM 3a MOCieIHee
necsaTuiaeTre. AHalu3 TPOBOAUIICA C MCIIOJIB30BAHUEM TPEXYPOBHEBOM MOJEIN
OIICHUBAHUSI YIYCOHUKOB 110 MHOCTPAHHOMY SI3BIKY, pa3paboTanHoit Makmonoy Ta K.
[Ilo. VYueOHuku, u3MaHHBICE 3a pPyOEKOM, MPEUMYIIECTBEHHO pPACCUMTAHBI  Ha
YpOBEHb  BJQJCHUS  AQHTJIMMUCKUM  SI3BIKOM  BBIII€  CPEAHEro,  CoJepxkar
MPONOPLIMOHAIBHOE pacIpe/efieHue 3aJlaHui W YNpaKHEHUM, HANpaBJICHHBIX Ha

pPa3sBUTUC OCHOBHLIX BHUIOB pequoﬁ ACATCIBHOCTH, BKIIIOYAIOT JOCTATOYHOC



KOJMYECTBO (parMeHTOB JOKYMEHTOB pa3HbIX JKaHPOB, PEJIEBAHTHBIX JJIs
MEIUILMHCKON 00IIECTBEHHOCTH, MPEACTABIISIIOT ISl 03HAKOMJIEHUS TaK Ha3bIBAEMBbIE
real-life curyarumu.

Y4eOHUKM, U3JaHHBIE B  YKpaWHE, COOTBETCTBYIOT  TpeOOBaHUSIM
JNENCTBUTEIBLHON IIPOrpaMMBbl 10 HHOCTPAHHOMY SI3BIKY JUISI BBICIIMX MEIULIMHCKUX
IIKOJI, OPHEHTUPOBAHbI HA CTYACHTOB, YEll YPOBEHb BJIAJICHUS aHITIMICKUM S3BIKOM —
CPEOHUM W HMXKE CPEAHEro, Kak NpPaBWiIO, HALEJICHbl HA YIYYLICHHE HaBBIKOB
YTEHUS, OCTaBJIAA 3a NPEACIaMi BHUMAHMS Pa3BUTHE APYTHX PEUYEBBIX YUEHUU, HE
JAIOT TIOJHOTO TMPEACTABICHHUS O JKaHPAax, PACHPOCTPAHECHHBIX B AHIJIOS3BIYHOM
MEIUIMHCKOM JHCKypce, 00 UuX JIMHTBUCTHYECKHMX M  COLIMOKYJbTYPHBIX
OCOOEHHOCTSIX.

KuroueBnblie cioBa: npoecCHOHATBEHO OPUEHTUPOBAHHBIM AHTIIUICKUAN S3BIK,

y‘-I€6HI/IKI/I, CTYACHBI-MCINKH, OICHUBAHUC y‘{e6HI/IKOB, PCUYCBBIC YMCHUAI.

Introduction. Present-day global economy and high quality international
collaboration requires career-specific language that includes workplace culture and
jargon for effective delivery of professional services and the ability to coordinate
research and treatment across borders. The spread of English as the language of
international relationship, dissemination of knowledge ideas, and culture is well
attested as there has being done too much investment in English education and
economy globally, and global media — films, internet, games — reinforce its status.
English is by far the most important and acceptable language of scientific and
scholarly conferences, workshops and debates. Actually, no one can deny the fact that
for the past few decades there has been a growing need to use the English language
for the expression of information within specific professional fields. In response to
this need, the teaching of ESP has become a major concern mainly in countries where
English is taught as a foreign language [3].

There is a range of definitions of ESP, but they all reflect the emphasis on how
ESP teaching develops procedures appropriate to learners whose main goal is

learning English for a purpose other than just language learning. In most general



outline ESP can be defined as English instruction based on actual and immediate
needs of learners who have to successfully perform real-life tasks unrelated to merely
passing an English course or exam [7]. So, focus on learners' needs, and their
identifying becomes equally paramount as the methods employed to meet those
needs. Much has being done to create knowledge about the specific needs to be
covered in specialized language classrooms, in order to make this kind of language
teaching as efficient as possible.

There is well-founded statement Medical English cannot be taught at the level of
or in the same methods of basic English language teaching [2; 6]. According to
Melodie Hull current methods of instruction most commonly used today for health
professionals, focus primarily on English language while secondarily embedding
health care terminology in the lessons. These teaching strategies of lessons replete
with medical terminology and simple dialogues about visits to the doctor's office and
minor illnesses fail to meet the needs of the profession [2]. The language of medicine
and health care is quite unique. It is closely allied with technical, academic language
and abounding in slang, colloquialisms, abbreviations and acronyms. This career-
specific, highly technical language must be contextually based, involving the most
important and frequent elements of relevant interactions and case studies which
would represent simple and complex medical practices, pharmacology, anatomy and
physiology, pathology, treatment, etc. well beyond entry level of English.

Textbooks play an important role in the realm of general and EAP language
programs and are considered the next important element after the teacher [5]. They
are an effective resource for self-directed learning, an effective resource for teachers
to present materials, a source of reference for learners, a source of ideas and tasks, a
syllabus that mirror pre-determined learning objectives, and a support for
inexperienced and less confident teachers [1]. Therefore, it can be stated that material
evaluation and selection can act as the first and maybe the most important building

block in the process of language teaching and learning.



The purpose of this article is to compare ESP textbooks for medical students
developed in and out of the local situation for the last decade to see which one is
better able to address the particular needs of students learning English.

Materials and methods. It should be emphasized the textbook evaluation is a
subjective activity in spite of existing approaches to develop sound standards and
criteria that can be applied to all educational contexts. J. McDonough and C. Shaw
(2003) suggested a three-tiered model of textbook evaluation; first, external
evaluation which examines the organization of materials stated by the author or the
publisher; second, internal evaluation which investigates factors like the presentation
of the skills, the grading, sequence, authenticity, and appropriateness of the materials;
third, overall evaluation in which usability, generalizability, adaptability, and
flexibility factors are examined [4]. Based on this approach, the present study makes
an attempt to elucidate advantages and disadvantages of ESP textbooks in terms of
content and needs achievement of medical students.

Results and their discussion. In Ukraine, as well as in other countries where
English is used as a foreign language, textbooks serve as the basis for much of the
language input learners receive and the language practice that takes place in the
classroom. In some situations, the textbook may function as a supplement to the
teachers instruction in the ESL teaching and learning process. For most teachers,
textbooks provide the foundation for the content of lessons, the balance of the skills
taught, as well as the kinds of language practice the students engage in during class
activities. Actually, they shape the content and nature of teaching and learning, and
serve as a useful map or plan of what is intended and expected.

There is number of noteworthy oversea textbooks for Medical English
available on the market today. The eye can be pleased by colourful covers, a beautiful
layout and attractive artwork. Some of them as English in Medicine: A Course in
Communication Skills (Cambridge Professional English, 2005) by E. Glendinning, B.
Holmstrom, English for Health Sciences (Professional English Series, 2006) by by K.
L. Johannsen, M. Milner, J. O'Brien, H. Sanchez, I. Williams, Professional English

in Use: Medicine (Cambridge Professional English, 2007) by E. Glendinning, R.
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Howard, Good Practice: Communication Skills in English for the Medical
Practitioner (Cambridge Professional English, 2008) by M. McCullagh, R. Wright,
Medical English Clear & Simple: A Practice-Based Approach to English for ESL
Healthcare Professionals (F.A. Davis Company, 2010) by M. Hull, English for

Medical Purposes: Doctors (2012) by Virginia Allum are reputed as excellent

resource for TEFL teachers to teach Medical English in a medical setting. The
wealth of materials available makes the task of an ESP course-leader who decides to
choose a published textbook particularly difficult. The textbooks are communication-
focused courses designed to meet the learners' specific needs in themes and topics to
particular disciplines, by offering a variety of interactive learning techniques to
develop job-related communicative skills. Their activities facilitate to learn specific
language functions, vocabulary and grammar related to the fields of Medicine. They
are highly structured and intensive to meet doctors and medical students’ specific
needs. The books present authentic doctor-doctor and doctor-patient scenarios which
allow for practicing the sort of conversations doctors are likely to have in the hospital
environment. There are also CDs to support the books.

As most ESP courses assume basic knowledge of the language system, these
resources are generally designed for intermediate or advanced students, that makes
difficulties for the majority of Ukrainian medical students who feel uneasy about
their English. Another significant drawback is their poor compatibility with
Ukrainian curriculum for undergraduate medical course. Nevertheless, the books can
be taught for beginners if careful attention is given to needs analysis and to an
appropriate material design addressing the level of students.

The course of Medical English in Ukraine is claimed to meet the increasing
demand for international scientific exchange and communication. English
(Introductive and Basic Modules) is taught in the first and second semesters of the
first year. It is a pre-intermediate course that is offered in the first term of
specialization to health care students. It basically aims at equipping students with the
necessary language skills they need to cope with the linguistic requirements of their

specialisation and to use English properly and fluently in the professional
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environment they are expected to join. This course also introduces general medical
vocabulary related to parts and functions of the body, medical and para-medical
personnel, education and training. ESP (Medical Terminology) is taught in the first
and second semesters of the second year. This course is aimed to improve
communicative skills in the patient-, inter- and intra-profession interaction, focusing
mainly on hospital environment, and to a lesser extent, on academic and research
situations.

At the disposal of Ukrainian medical students there are few domestic textbooks
for Medical English approved by the Ministry of Healthcare of Ukraine as English for
Medical Students (2003) by L. Avrakhova, English for Medical Professionals (2010)
by 1. Znamenska, O. Pisotska, V. Kostenko, English for Professional Purposes
(Medicine) (2013) by the group of authors at the base of Lviv National Medical
University. Despite of their distinct features they have much in common with each
others. They are intended to be used with low-intermediate students who are already
familiar with the basic rules of the English language, and they can use these rules
more or less successfully. It seems that the aim of the books is just improving reading
comprehension while the way and the methods to develop other job-related
competencies are not clearly specified. The students’ activity is supposed to get the
main idea of the text, to discuss the main idea, to paraphrase the text, to find the
meaning of new vocabulary items through the contextual clues, to do language focus,
and to summarize the text. Therefore, materials for reading play a crucial role in
exposing learners to the language. The teacher faces a dilemma — on the one hand the
students should work with authentic texts so that they develop relevant discourse
skills, but on the other hand, the complexity of curtain medical texts, high level of
lexical density often makes the comprehension process highly challenging. To
stimulate and motivate, materials need to be challenging yet achievable; to offer new
ideas and information while being grounded in the learners’ experience and
knowledge. The solution is to explore the didactic potential of the use of reasonably
modified texts in teaching English as a supplement to language activities based on

authentic texts.



The basic texts are then followed by these items: pre-reading activities and
post-text tasks including true/false questions, multiple choice questions (some of the
choices are in sentence format and the others in single word format), oral answers to
the questions, fill-in-the blank (either the appropriate form of the given words or just
the given words), paragraph formation in which students are provided with a group of
disordered sentences and are required to unscramble them. The question types which
follow the second text for reading are very similar to the previous ones with a bit
difference: true / false questions, multiple choice questions (this time choices are just
in sentence format), written answers to the questions. Both texts are accompanied
with an exercise which contains a list of words for which students are supposed to
find suitable Ukrainian equivalents.

Writing research papers is a very important part in medical practice and
medical students, future doctors, are very well aware that this is one of the ways of
becoming equal members of medical community worldwide and expanding the
field of work and professional development across the borders of their own country.
Therefore, the textbooks need to include the conventions of writing in English, along
with specific rules and propositions concerning scientific papers and job-relating
papers, e.g. referral letters, discharge summary, etc. At this point attention should be
paid to the specific genre, including style and form. Unfortunately, this aspect is not
carefully represented throughout above mentioned domestic manuals.

Conclusion. The study has demonstrated the ESP textbook for medical students
developed out of the local situation for the last decade are much superior than those
domestic ones in helping students of medical sciences in our country to improve their
job-related communicative skills and competence. But oversea textbooks are
inconsistent with Ukrainian curriculum for medical students and designed for upper-
intermediate English proficiency, while the majority of Ukrainian medical students
are observed to have unsatisfactory command of English language. And, moreover,
these books have lots of charts, grids, tables, pictures, extractions of related

paperwork, audio-visual support.



Finding appropriate approach to design textbooks in English for medical
purposes is one of the most important didactic tasks. Textbooks survive because they
are the most suitable means of providing the inputs for a teaching-learning system. A
textbook demanded by the curriculum must satisfy the needs of students as learners
of English. An ideal textbook for ESP should combine a process approach to develop
writing, speaking, and listening skills, not giving the priority to the ability to read and
comprehend science and job-related materials. It is desirable to design this textbook
supplemented by extracurricular teaching aids such as other pamphlets, audio-visual
aids.
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