
в іддзерк алю є сп о с іб  життя; культура є показником  рівня духов н ого  ж иття лю дей; 
за доп ом огою  культури зд ій сн ю ється  обм ін  інф орм ацією  в часі та просторі.
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Reprinted from: Nowakowski, Piotr T. Criteria fo r  assessment o f  ethical conduct o f  
academics. Artykuł. Czasopismo : Acta Prosperitatis Zeszyt: 4, Strony: 49-61.

A series o f  individual aspects can be taken into consideration when assessing the 
conduct o f  a university teacher. However, in order to analyse to what extent different 
values are present in his/her professional life, it would be advisable to adopt systemic 
criteria fo r  analysis and assessment. In the paper, two summaries by Homplewicz are 
followed by proposals o f  Wiatrowski, Banach, to be completed with demonstration o f  
ethical criteria fo r  assessment presented by Nazar and Popławski. In order fo r  this 
assessment to cover all the most important manifestations o f  academic work and thus be 
reliable, one should emphasise the role o f  two axial dimensions o f  academic work, i.e. 
teaching and research, as well as accompanying aspects: the relation o f  a teacher to the 
social environment, to his/her colleagues, to working environment, and to their own life -  
in the meaning o f  personal and research development. When those additional dimensions 
are omitted then the form ed judgment o f  a researcher’s standing can prove incomplete.

Key words: criteria fo r  assessment, ethical conduct o f  academics, teaching 
dimension, scientific dimension.

При оцінці поведінки викладача університету слід ураховувати ряд окремих 
аспектів. Однак, щоб проаналізувати в якій мірі в професійному житті педагога 
існують різні цінності, було б цілеспрямовано прийняти системні критерії для 
аналізу та оцінки. В статті два резюме Хаппрвица супроводжуються 
пропозиціями Вітровського і Банаха, які повинні бути завершені з демонстрацією 
етичних оцінок критеріїв, представлених Назаром та Поплавським. Щоб ця оцінка 
охоплювала всі найважливіші прояви академічної роботи і, таким чином, була 
надійною, слід підкреслити роль двох осяжних аспектів академічної роботи, 
тобто навчання та дослідження, а також супутніх аспектів: відношення 
викладача до соціального середовища, колег, робочого середовища та власного
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життя -  у  сенсі особистого та дослідницького розвитку. Коли ці додаткові 
виміри упускаються, то сформоване судження про стан викладача може 
виявитися неповним.

Ключові слова: критерії оцінки, етичне поведінка викладачів, навчальний 
аспект, науковий аспект.

При оценке поведения преподавателя университета можно учитывать ряд 
отдельных аспектов. Однако, чтобы проанализировать, в какой степени в 
профессиональной жизни педагога существуют разные ценности, было бы 
целесообразно принять системные критерии для анализа и оценки. В статье два 
резюме Хаппервица сопровождаются предложениями Витровского и Банаха, 
которые должны быть завершены с демонстрацией этических критериев оценки, 
представленных Назаром и Поплавским. Чтобы эта оценка охватывала все 
наиболее важные проявления академической работы и, таким образом, была 
надежной, следует подчеркнуть роль двух осевых аспектов академической 
работы, то есть преподавания и исследований, а также сопутствующих 
аспектов: отношение преподавателя к социальной среде, коллегам, рабочей среде 
и собственной жизни -  в смысле личного и исследовательского развития. Когда 
эти дополнительные измерения упущены, то сформированное суждение о 
положении преподавателя может являться неполным.

Ключевые слова: критерии оценки, этическое поведение преподавателей, 
учебный аспект, научный аспект.

Introduction. The conduct o f  academ ics -  w ith  w hatever aspects taken into  
perception  -  is  a ssessed  and ju d ged  in  various w ays, from  m ultip le p erspectives and often  
w ith  criticism . Such con clu sion s can be drawn from  the very  observation  o f  the real 
aspects o f  the academ ic life . It is not that un iversity  teachers, ju st like their counterparts 
on the low er  lev e l o f  education, are a priori b estow ed  w ith  h igh  p rofession al m orale or 
that their p rofession  b y  som e m eans “autom atically” determ ines appropriate eth ical 
standard (Ś liw ersk i 1997, p. 3). The prosaic side o f  life  sh ow s us both exam p les o f  
p eop le  reaching very  h igh  lev e ls  in  that respect as w e ll  as cases o f  hum an breakdow n and 
fa ll (H om p lew icz  1996, 2 0 5 -2 0 6 ) .

In addition to valuating the attitudes th em selves, it is a lso  reasonable to take into  
account the intentions, m otives o f  actions and the resultant effects. R eference books  
distingu ish  a series o f  individual aspects that can be taken into consideration  w h en  
assessin g  the conduct o f  teachers, in  case o f  our d iscu ssion  -  un iversity  teachers; the 
issu es touched  include: integrity as the principal attitude and m oral duty o f  a teacher  
(T chorzew sk i 1994, 7 1 -7 6 ) , innovative approach being  a com p onent o f  h is or her va lu e  
system  (S ch u lz  1994, 7 7 -8 0 ) , f id e lity  to truth as the source o f  actions o f  the teacher  
(K alka 1994, 1 0 9 -1 1 3 ), h is/her authority (Jazu k iew icz 1994, 1 7 1 -1 7 3 ), co m m unication  
com p etences in  the eth ical aspect (W aw rzyniak  1994, 1 7 5 -1 8 1 ), educating tact as a form  
o f  realisation o f  educating m orality  (H endryk 1994, 1 8 3 -1 8 6 ), g o o d  as a m oral va lue in  
the context o f  educating w ork (M olesztak  1994, 1 9 9 -2 0 4 ), category  o f  hope in  teacher’s 
w ork (R um ińsk i 2 0 0 4 , 4 7 - 5 2 )  and m any others. H ow ever, in  order to analyse to w hat 
extent all those d ispersed  and very  precious va lu es are present in  the p rofession al life  o f  
u niversity  teachers, it w ou ld  be advisab le to adopt m ore system ic criteria for analysis and 
assessm ent, se lected  exam p les o f  w h ich  are presented b elow . First, tw o  sum m aries b y  
Janusz H om p lew icz  w ill be fo llo w e d  b y  proposals o f  Z ygm unt W iatrow ski, C zesław  
Banach, to be com p leted  w ith  dem onstration o f  eth ical criteria for assessm en t o f  attitudes 
b y  R yszard N azar and S tan isław  Popław ski. The first four c lassifica tion s w ill  focu s on
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the educational d im ension  o f  an academ ic, the last one -  w ill add itionally  cover  the 
dim ension  o f  research work.

General Criteria for Teacher Work Assessment According to Homplewicz. In
h is first c lassifica tion  Janusz H om p lew icz  (1996 , p. 199) fo cu ses  on  the educational 
dim ension  o f  an academ ic activity. A s  he reasons, educational w ork can be a ssessed  from  
various points o f  v iew , w h ich  is expressed  in  adequate types o f  responsib ility . A lthough  
the H om p lew icz  c lassifica tion  is related to the assessm en t o f  a teacher as such, it can still 
be su ccessfu lly  profiled  to the n eed s o f  an analysis o f  the w ork o f  an academ ic. That 
refers to  three d istin ctive ly  separate perspectives, nam ely:

1) From the legal point o f  view -  under th is perception  the teach ing w ork  has a form  
o f  leg a lly  sp ec ified  resp onsib ilities w h o se  realisation  is backed b y  a certain guarantee o f  
lega l m easures (includ ing lega l sanctions). Janusz H om p lew icz  (1 9 9 6 , p. 2 0 0 ) proves that 
it is d ifficu lt to think that o n ly  w ith  such “ sanctions”, forcing, a threat o f  punishm ents and  
repression  one can induce “all those proper and n ecessary  personal references, bonds and 
rapprochem ents as w e ll  as the entire m essage  on  the va lu es in  educating”, nevertheless  
this type o f  protection  is an im portant factor urging to properly fu lfil lega l duties o f  
educating.

H om p lew icz  (1996 , p. 2 0 0 ) ind icates three conditions for such leg a l resp onsib ility  
to occur, nam ely: a) a sp ec ific  ob ligation  m ust be estab lish ed  lega lly , i.e. b y  m eans o f  
regulations, directed at g iv en  persons, w h ich  w ill subsequently  constitute leg a l grounds 
for a charge and the entire lega l liab ility  in  th is respect; b) lega l identification  o f  
sanctions and con seq u en ces for non-perform ance or im proper perform ance o f  this lega l 
obligation; c) properly iden tified  non-perform ance or im proper perform ance o f  this 
ob ligation  (w h ich  occurred in  the period w h en  the regulation  form ulating that ob ligation  
w as in  force); in  such situation a suitable verdict, d ec ision  or ju d gem en t is issu ed  w ith  
that regard. Three m ajor types o f  liab ility  can be d istingu ished  -  crim inal, c iv il and 
adm inistrative. The latter is e sp ec ia lly  considered  w ith in  the fie ld  o f  teacher’s work.

2) From the viewpoint o f  education, i.e . proper fu lfillin g  o f  vocational, p rofessional 
duties and ob ligations -  w ith  regard e sp ec ia lly  to the educational action  skills. This kind  
o f  liab ility  is a con seq u en ce o f  the p o sse sse d  vocation a l sk ills o f  a teacher as w e ll as the 
pow ers o f  the supervising authorities execu ting  specia list control. The resp on sib ility  o f  
this supervision  is the lega l regulation  suitable w ith  this respect, as w e ll  as instructing and 
advising, w h ile  its lega l consequence is the adm inistrative, profession a l and discip linary  
responsib ility . H om p lew icz  (1996 , p. 2 0 1 ) adds that the strategy and p o lic y  o f  that 
supervision  turns out to be “certain opportunity as w e ll  as a to o l o f  an actual enhancing o f  
the teaching w ork in  th is respect” o f  individual institutions and their staff.

3) From the point o f  view o f  ethics, i.e . sou n d ly  understood eth ical standing, w ork  
m otivation  and presented values. E thical resp onsib ility  in  educating aspects is w e ll  
reflected  in  the attitude o f  realisation  o f  the interests, n eed  and w ellb e in g  o f  a student as 
w e ll as the sense o f  resp on sib ility  for the student and their developm ent. O ne cou ld  
assum e that this is an option  that shifts the entire issu e  to the criterion o f  con scien ce , i.e. 
“sense o f  resp onsib ility”, or in  other w ords to the subjective assessm en ts -  but still a 
con sc ien ce  that w ants to d w ell in  truth and in  the requirem ents o f  educational 
professionalism . In the op in ion  o f  H om p lew icz, that considerab ly  m akes the m atter m ore  
objective (1996 , p. 2 01 ). N everth eless, there is a d ifficu lty  o f  the fact that the m otives  
behind actions, attitude o f  fee lin g  the sense o f  responsib ility , the degree o f  internal -  
includ ing eth ical -  m aturity o f  a person  are all issu es and criteria w h ich  are p oorly  
m easurable and d ifficu lt to com pare (1996 , 2 0 1 -2 0 2 ) .
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Criteria for Ethical Conduct Assessment According to Homplewicz. Prim ary  
doubts are raised during reposition ing the issu e  o f  assessin g , m easuring and com paring  
hum an eth ical attitudes to the lev e l o f  m ore theoretic d iscu ssion . T hese doubts are 
expressed  in  the fact that the eth ical conduct is a unique im age o f  an  in d iv id u al’s 
experience, sk ills and life  va lues, v ie w s  and practice, h ence it is “a m atter actually  so  
indefinable, im m easurable and subtle that the w h o le  subject e lu des to the distance o f  
sim plification s, generalisations and sch em es”, w rites H o m p lew icz  (1 9 9 6 , p. 202). A n d  
yet, e sp ec ia lly  w h en  eth ical conduct is concerned, such jud gem en ts seem  ind ispensab le in  
educational activ ities. H om p lew icz  asks a question  about a uniform  and clear criterion for 
assessm en t o f  eth ical attitudes. L et us fo llo w  the criteria he considers, one b y  one.

1) The criterion o f  actions and behaviour, in  accordance w ith  the tag line “y o u  shall 
k n ow  them  b y  their fruit” ; the author points out, h ow ever, that the eth ical analysis o f  a 
deed  and attitude -  d iscon nected  from  the intentions, inducem ents and tone o f  
com m itm ent o f  the acting individual, present in  a g iv en  case, together w ith  h is or her 
experience and k n ow led ge  -  is h ig h ly  com plicated.

2) Criterion o f  effectiveness, i.e. results, e ffects  o f  educating work. H ow ever, as 
cla im s H om p lew icz , in  that respect doubts are actually  o n ly  increased  since the e ffec ts  o f  
the educating process are u su a lly  a function  o f  m ultip le in flu en ces -  a lso  external ones, 
not related to  education. A  s ligh tly  better situation is w ith  the assessm en t o f  resu lts o f  the 
educational w ork as such, w h ich  is m arked out b y  the curriculum .

3) Criteria o f  motives and intentions o f  the attitudes and actions in  educating w ork -  
undertaken for the g o o d  o f  a student; w hatever does not fit w ith in  this fram ew ork, m eans 
a change o f  the m otivation  for action. N everth eless, this criterion leads to do 
relativ isation  o f  assessm en t o f  this work.

4) Criterion o f  expertise o f  p ed agog ica l activ ities, m aking it p ossib le  to 
p ro fession a lly  ob jectify  requirem ents and assessm ents. The entire p ed agog ica l 
supervision  is built upon this criterion, but in  this situation w e  sh ift from  the eth ical lev e l 
to the educational qualification  o f  issu es (H om p lew icz  1996, 2 0 2 -2 0 3 ) .

Criterion of Values and Duties According to Wiatrowski. O n the other hand, 
Z ygm unt W iatrow ski contributes to our d iscu ssion  w ith  the categories o f  va lu es and 
duties in  the process o f  in -serv ice  teacher training and teaching. H o w  can w e  identify  
p rofession al duty versus va lue?  The author answ ers to the question, first listin g  the 
fo llo w in g  values:

-  regarding w ork a universal value,
-  h igh  professional resp onsib ility  and com p etence o f  a teacher,
-  interests and p rofession al sk ills adequate to the teaching fie ld  as w e ll  as m otivations  
for p ositive  actions in  spite o f  num erous p rofession al nuisances,
-  dem ocratic approach, charged w ith  tolerant but a lso  rational behaviour,
-  outgoing  nature and an inclination  to d ia logu e and cooperation in  various situations 
o f  teaching activ ities,
-  trustw orthiness and understanding, albeit not w ithout requirem ents from  students, or 
esp ec ia lly  ten d en cy  to ob jectify  states o f  affairs,
-  reliability , regularity and accuracy in  perform ing the teach ing tasks,
-  the ability  and desire to explore and trigger good n ess, beauty  and truth in  every  
teaching situation,
-  the desire to b ecom e still a better person, c itizen  and em p loyee  at the sam e tim e b y  
continuous increasing and im proving teacher’s qualifications,
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-  openness to changes that lead  to im provem ent o f  the ex istin g  state o f  affairs, 
expressed  w ith  the attitudes of: reflection , innovation , research and creativeness.

In turn, in  the secon d  case -  concern ing duty -  it is su ffic ien t to consider the above  
valu es o f  the teaching p rofession  as h ig h ly  desirable condition , to find  in  consequence  
that it is the duty o f  every  teacher -  says W iatrow ski -  “to ach ieve so identified  system  o f  
professional va lues, characteristic o f  the teaching p rofession ” . In the op in ion  o f  
W iatrow ski, this course o f  d iscu ssion  can be further com p leted  w ith  the fo llo w in g  duties:

-  subjective treating o f  each  student but a lso  o f  co-w orkers,
-  con tin u ou sly  expressed  concern  for the proper d evelop m ent o f  each  participant in  

the teaching situation,
-  taking resp onsib ility  for the proper, even  best p ossib le  function ing o f  every  

elem en t o f  the education  system ,
-  being  gu ided  in  every  action  and every  behaviour above all b y  a system  o f  

universal va lu es w h ich  determ ine b ecom in g  hum an in  a fu ll extent.
A s orig ina lly  this ty p o lo g y  concerned teachers w orking on  low er  educational leve ls , 

I have m ade som e m inor reform ulations o f  its content. In W iatrow sk i’s (1994 , p. 89) 
opin ion , each o f  the above notes can be regarded as an im portant indicator o f  w id e ly  and 
contem porarily  understood process o f  in -serv ice  teacher training and teaching. I f  so, they  
can a lso  be treated as a certain criterion for assessm en t o f  a teach ing and eth ical standing  
o f  academ ic teachers.

Criterion of Trait-features According to Banach. A nother criterion, o f  trait- 
features, that can be adapted for the needs o f  assessm en t o f  academ ic teach ers’ w ork is 
presented b y  C zesław  Banach. (In the case o f  this ty p o lo g y  som e m inor reform ulations in  
the content have b een  m ade.) The author d istingu ishes a series o f  such trait-features o f  a 
teacher -  desired (p ositive) and adverse (n egative) -  putting them  in  a form  o f  antinom y, 
i.e. opposites w h ich  m ay be the subject o f  an analysis. W e w ill point out a sequence o f  
trait-features: personal, in tellectual, teaching, educational, and external:

1) Personal traits-features, i.e. accessib le , direct, ou tgoin g  -  in accessib le , 
“u ncom m u nicative” ; respecting the d ign ity  o f  students, unm alicious -  spiteful, r id iculing, 
v io la tin g  the d ign ity  o f  the students; accepting them  as th ey  are, tolerant -  not accepting  
their individuality , intolerant; con scien tiou s, d iscip lined , scrupulous, enduring -  
undiscip lined , unreliable, ea s ily  b ecom in g  discouraged; g o o d  organizer -  clum sy, 
chaotic; cheerful, caring, warm -hearted, tactful -  indifferent to the affairs o f  others, 
u nciv il, rude; self-critica l to h is/her w ork, f lex ib le  in  conduct -  self-uncritical, in flex ib le  
in  conduct, form alist; friendly, kind, agreeable -  unfriendly, susp icious, surly; w ith  sense  
o f  hum our and serenity -  w ith  no sense o f  hum our, over ly  serious, cheerless; m od est -  
conceited , arrogant; w orld ly  w ise  -  patronizing, not know in g  life ; so c ia lly  com m itted  -  
u n w illin g  to w ork socia lly ; courageous in  expressing  ow n  v iew s, p o ssessin g  h is/her ow n  
v iew s  -  avoid ing  expressing  h is/her v iew s, not having ow n  opin ion , p layin g  safe; 
straightforward, spontaneous, authentic -  insincere, not being  th em selves, overly  
cautious; truthful -  untruthful, b e liev in g  in  “con n ection s” ; trustworthy, se lfle ss , w ith  h igh  
m oral va lu es -  untrustworthy, forcing the m aterial b enefits; ju st -  unjust; d iscreet -  
indiscreet; capable o f  creatively  adaptation to socia l and educational changes -  incapable  
o f  adapting to socia l and educational changes; ingen iou s, independent in  undertaking 
action  and projects -  w ithout in itiative; w ithout addictions -  having addictions; patient, 
em otion a lly  balanced, calm , able to overcom e d ifficu lties  -  im patient, em otion a lly  
unstable, short-tem pered, aggressive; am icable, loya l, so lid  w ith  h is/her ow n  professional 
group -  uncom radely, d isloyal, liv in g  “for th em se lves” ; sociab le  -  unsociab le; generous
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-  sm all-m inded; having a sp ec ific  system  o f  va lu es and id eo lo g ica l stance -  w ithout a 
certain id eo lo g ica l stance, eclectic; optim ist, seek ing to provide for th em selves and the 
n ext o f  k in  -  slob, surrendering to fate, w aiting  for som eon e to do th ings for him /her.

2 ) Intellectual trait-features, i.e . in telligent, w ise  -  unintelligent; g ifted  -  dull; w ith  
h igh  lev e l o f  k n ow led ge , sk ills, in tellectual ab ility  and broad interests -  having  
sign ificant shortages in  k n ow led ge  and in tellectual ability, sh ow in g  lack  o f  w ider  
interests; independently  thinking, creative in  form ulating problem s and ideas -  not se lf-  
reliant, reproductive, p a ss iv e ly  adaptive, repeating after others; percep tive and w ith  v iv id  
im agination  -  unobservant, unim aginative; restrained in  expressing  opin ions, judgm ents  
and evaluations -  hasty, reck less in  issu in g  opin ions, judgm en ts and assessm ents.

3) Teaching trait-features (p raxeo log ica l and educational), i.e . w ith  adequate and 
up-to-date substantive k n ow led ge  -  show ing  sign ificant gaps in  substantive k now ledge;  
w e ll prepared m eth od ica lly  -  p oorly  prepared m ethodically; applying various teaching  
m ethods and teaching aids, includ ing m odern tech n o lo g y  o f  education  -  applying the  
m inim um  teaching m ethods and aids, unfam iliar w ith  m odern educating techniques; 
know in g  the b asics o f  p ed a g o g y  and p sy c h o lo g y  and recogn iz in g  their u sefu ln ess -  
unfam iliar w ith  the b asics o f  p ed a g o g y  and p sy ch o lo g y , doubting sign ifican ce o f  these  
teachings for practice; hardw orking, identify ing  h im -/h erse lf w ith  w ork and com m itted  to 
it -  lazy, not identify ing  h im -/h erse lf w ith  the profession , u sin g  the strategy o f  
“enduring” ; fam iliar w ith  students, their n eed s and ab ilities -  not know in g  the students, 
reluctant to k n ow  them  better; fon d  o f  them  -  d islik ing  them ; resp onsib le  for the students 
in  front o f  th em selves and the authorities -  reluctantly assum ing liab ility  to anyone; 
dem anding from  th em selves and others, consisten t and inquiring -  undem anding o f  
th em selves and others, inconsisten t, indulgent; ob jective, im partial and fair in  assessin g  
and handling m atters (justifies ow n  assessm en ts) -  non -ob jective  (su bjective), unfair in  
assessin g  (does not ju s tify  grades); independent, creative, seek ing  n ew  m ethods and 
m eans -  sh ow in g  reproductive attitude, fa llin g  into rut; am bitious, courageous and  
progressive -  d evo id  o f  am bition, conservative; adhering to regulations and directives -  
ignoring regulations and directives; striving to enrich the educational base o f  the 
university  -  inactive in  the w orks for w id en in g  that base; capable o f  g o o d  p lanning and  
organizing ow n  w ork and this o f  the team  -  unable to p lan and organize ow n  and team ’s 
work; activating students and applying individual approach to teach ing and getting to  
k n ow  them  -  not activating and not applying ind iv idualization  in  teaching and getting to  
k n ow  them ; applying dem ocratic (m otivating) style o f  m anagem ent and supporting se lf 
governance o f  students -  u sing  an autocratic (dictatorial) or liberal (anarchic) style; 
recogn isin g  and h igh ligh ting  the ach ievem en ts and behaviour o f  students, rew arding and  
distinguish ing -  seek ing  to pointing  at shortcom ings and d efic ien cies, eagerly  em p loy ing  
m any form s o f  punishm ent and reprim ands; creating a sense o f  security  and conditions  
for students’ su cceed ing  -  creating an atm osphere o f  fear and threat, careless about their  
achievem ents; recogn iz in g  w ise  com p rom ises -  unable to negotiate and com prom ise, 
b eliev in g  in  h is/her b ein g  right; se lf-studying  and perfecting their “w orkshop” , w orking  
on s e lf  -  reluctant to self-edu cate or to enhance ow n  w orkshop; com m unicative and 
exp ressive in  the w a y  o f  com m unicating k n ow led ge  and va lu es -  uncom m unicative, w ith  
difficu lties reaching the recipient, show ing  a lack  o f  d ialogue skills; k n ow s h o w  to use  
various sources o f  in form ation -  stick ing to textbook; treats all students equally  -  prefers 
certain p eop le .

4 ) Educational trait-features, i.e. open  to the problem s o f  the students, treating them  
su b jectively  -  treating them  ob jectively , in  an “o ffic ia l” w ay; eagerly  in v o lv ed  in  w ork
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w ith  students, em otion a lly  connected  w ith  them  -  u n w illin g  to w ork w ith  students, 
doubting its sense; supportive and capable o f  w inn ing  over the students -  incapable o f  
w inn ing  over students and ill-d isp o sed  to them ; not taking o ffen ce  and not rid iculing  
students, forgiv ing , caring -  rid icu ling and hum iliating them ; understanding students, 
serving them  w ith  advice in  overcom in g d ifficu lties -  reluctant in  help in g  students, not 
trying to understand them ; not o n ly  teach ing but a lso  caring -  ju st teaching; having  
personal authority -  w ithout a personal authority; seek ing the students to su cceed  in  
various fie ld s  in  the environm ent -  uninterested in  the soc ia l activ ities o f  students in  the 
environm ent; keep ing h is/her w ord and prom ises -  g o in g  back on  h is/her w ord  and 
prom ises; exploring the facts about the life  o f  the loca l com m unity  -  uninterested in  the 
life  o f  the loca l com m unity , detached from  its problem s.

5) External trait-features, i.e . neat appearance, g o o d  overall presentation -  m essy  
careless look s; taking care o f  the p h ysica l and m ental health, im m une to d ifficu lties at 
w ork -  uncaring about p h ysica l and m ental health, u n easy  w ith  the d ifficu lties  at w ork; 
exp ressive at com m unicating inform ation -  g iv in g  inform ation in  an indifferent and  
m onoton ous w ay; w ell-m annered  (pleasant, agreeable, trustw orthy) -  rough-m annered  
(unpleasant, causing aversion); properly estab lish ing relations in  the fam ily  and in  the 
environm ent -  unable to estab lish  relations in  the fam ily  and in  the environm ent; 
interested in  su ccesses  and troubles o f  other p eop le  -  indifferent to the su ccesses and  
problem s o f  others (B anach  1995, 2 1 0 -2 1 6 ) .

Four-direction Criterion According to Nazar and Popławski. R yszard N azar and  
Stan isław  P op ław sk i (1 9 9 5 , 2 1 -2 2 )  form ulate eth ical criteria for assessm en t o f  conduct, 
w h ich  take into account a series o f  aspects that have b een  hitherto disregarded in  the 
article, in  particular adding som e value to the research d im en sion  o f  the activ ities o f  an 
academ ic. A t first th ey  point to the directional va lu es that should  be served b y  science: 
truth, w e llb e in g  o f  an individual, nation and hum anity, se lf-respect, freedom  and safety  
o f  peop le , d evelop m ent o f  the fie ld  concerned, training o f  staff, rationalism  and freedom  
o f  thinking. The conditions for realisation  o f  those va lu es b y  researchers and scientists, 
hence d evelop m ent o f  sc ien ce , are: freedom  o f  speech , autonom y and self-govern an ce  
and freedom  o f  science. N e x t to this descriptive and postu lative form  o f  presentation o f  
the professional duties, the m en tioned  authors a lso  propose a certain com p lex  approach  
w h ich  im p lies ob ligations o f  an academ ic teacher go in g  into four directions: to society , to 
research w ork, to educational w ork as w e ll as to the w orking environm ent.

1) To society. A n  academ ic teacher should: a) be active in  socia l life  -  e sp ecia lly  
w ith in  the scope o f  h is/her professional d iscip lin e; is required to initiate actions and -  
w ith  their k n ow led ge  -  in flu en ce m aking d ec ision s that are im portant for the 
d evelop m ent o f  the country as w e ll as intervene in  the case o f  in tentions, w h ich  in  his/her  
op in ion  m ay  cause adverse e ffects; b) be gu ided  in  their w ork w ith  hum an w elfare and 
express objection  to the plans relating to such research program s or such their use w h ich  
leads to negative con seq u en ces for an individual, nation or the w h o le  o f  hum anity; c) as 
one appointed for preparation o f  expert op in ions, analyzes, p lans and action  program s 
being the basis for econ om ic , socia l and p o litica l d ecision s, s/he should  a lw ays be guided  
b y  the objective k n ow led ge  and sc ien tific  m ethod; it is unacceptable to subm it m aterials  
that do not m eet the requirem ents o f  a sc ien tific  m ethod  or to distort the described  facts  
to obtain the favour o f  clients, confirm ing p recon ceived  d ec is ion  to obtain m aterial 
benefits, prom otion, prestige advantages, etc.; d) i f  s/he holds an adm inistrative function  
in  a research institution, the teacher is ob liged  to act in  accordance w ith  the princip les o f

216



scien tific  integrity, and above all to create optim al conditions for conducting research, 
m ultip lication  o f  k n ow led ge  and the d evelop m ent o f  academ ic staff.

2 ) To research work. The teacher should: a) ensure that h is/her research has creative  
features and is done in  accordance w ith  the requirem ents o f  the scien tific  m ethod, be  
reliable and faithfu l to the sc ien tific  truth based  on  reliable sc ien tific  argum ents; it is  
unacceptable to relate the test results to  any n o n -sc ien tific  benefits; b) c o n v ey  the truth 
d iscovered  in  studies and not to con cea l com p lex  and u n easy  issues; it is unacceptable to 
put pressure on  other academ ics to k n o w in g ly  con cea l the truth d isc lo sed  in  the course o f  
research; c) be characterized w ith  criticism  tow ards o w n  research and results, and to keep  
ob jectiv ity  in  academ ic d iscu ssion s and m oderation in  judgem ents; criticism  o f  v iew s  and 
statem ents should  not be transferred to the very  person  o f  the author; sc ien tific  p o lem ics  
should  be reliab le -  it is unacceptable to unfairly  quote other p e o p le ’s reasons, om it 
relevant argum ents, present criticized  v iew s  in  a distorted w ay; d) g iv e  op in ions on  the 
w ork w ith in  the scop e o f  ow n  d iscip lin e, w h en  expressing  op in ions or evaluating the 
scien tific  w ork output o f  a co lleagu e, one should  sh ow  both  the p o sitiv e  va lu es as w e ll as 
respond critica lly  to the n oticed  errors and shortcom ings; e) avoid  gen etic  experim ents on  
p eop le  and infringing their in tim acy  w ithout their consent, since research, regardless o f  
its goa ls, m ust not p o se  threat to individuals, so c ie ty  and natural environm ent; f)  m aintain  
furthest p ossib le  prudence in  the course o f  sc ien tific  experim ents, and stu d iou sly  rem ove  
the resu lting dam age and threats; g ) announce, in  the form  o f  publications, lectures, talks, 
speech es in  d iscu ssion s, the resu lts o f  o n e ’s research w ork, u n less this is in  con flic t w ith  
v ita l socia l interests or w ou ld  be in adm issib le  under the law ; h) the results o f  other 
p e o p le ’s research w ork, already com m unicated , can on ly  be u sed  provided  the author and 
p lace o f  pub lication  are quoted; other p e o p le ’s ideas and concepts not ye t announced m ay  
provide a basis for further research and be pub lished  subject to obtain ing consent and 
g iv in g  the indication  o f  the author; i) take notice  that the co-authors o f  a research w ork  
are all persons w h o  s ign ifican tly  contributed to obtaining the results, regardless o f  their 
degree, p osition  and p lace o f  work; directing m aster’s th esis or doctoral dissertation does  
not estab lish  its e lf  a title to co-authorship, nor there is such title from  m anaging an 
institution in  w h ich  the study w as conducted, nor execu tion  o f  sim ple com putational and  
techn ical w ork, in terview s or questionnaires, i f  th ey  have not b een  d esign ed  b y  the 
persons conducting them .

3) To educational work . The teacher should: a) com m unicate to students the latest 
k n ow led ge  in  the fie ld  o f  sc ien ce  concerned, u sin g  the best so lu tions in  the fie ld  o f  
teaching and m eth o d o lo g y  and to im plem ent universal educational ideal; at the sam e tim e  
endeavour for h is/her w ork and attitude to b ecom e a m od el w orth fo llo w in g  b y  students;
b) im plem ent the teaching p rocess in  an atm osphere o f  respect for the d ign ity  o f  students, 
w h ile  dem anding from  s e lf  and students; an academ ic should  respect and d evelop  
independent thinking o f  students, observe their right to express their op in ions and 
judgm ents; the relation  o f  an academ ic w orker to a student should  be characterized b y  
kindness and partnership, as w e ll as ju stice  in  assessin g  the results o f  h is/her work; it is 
unacceptable for an academ ic to create any situation w h ich  cou ld  underm ine trust in  
his/her im partiality in  relation to students and candidates.

4 ) To the working environment. The teacher should: a) com p ly  w ith  the general 
princip les o f  coex isten ce , e sp ec ia lly  the princip le o f  d ecen cy  and solidarity in  sharing 
resp onsib ilities and in  relation  to co lleagu es -  consider the princip le o f  tact, courtesy  and  
kindness, be respectfu l o f  their w ork and ach ievem ents, and not underm ine their 
authority, e sp ec ia lly  to students; b) not require, in  the nam e o f  the princip les o f
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professional or environm ental loyalty , from  h is/her co-w orkers or subordinates behaviour  
that is in  opposition  to their con sc ien ce , nor ju stify  h is/her behaviour o n ly  w ith  the 
princip les o f  loya lty  to co lleagu es, superiors or un iversity  or n on-un iversity  institutions;
c) not m ove  scien tific  disputes onto a plane other than sc ien tific  activ ities, it is  
unacceptable to grou n d lessly  present a co lleagu e  in  a bad light, jeop ard ize h im /her to lo se  
respect, w ork, reduce w ages, rem oval from  the p osition  or undeserved  om ission  in  
prom otions and d istinguish ing; d) not be gu ided  b y  personal m otives w h en  g iv in g  an 
op in ion  as to hiring a co lleagu e, h is/her prom otion  or d istinguish ing; e) avoid  
participating in  m aking d ecision s directly  concern ing h im -/h erse lf or im m ediate fam ily  
m em bers; f)  w h en  acting as a team  leader -  m anage the tea m ’s w ork  so as fu ll u se is 
m ade o f  their u sed  sk ills, passion s and ideas o f  all the em p loyees  and that the w ork o f  the 
team  proceed ed  in  a friend ly  atm osphere o f  academ ic cooperation; team  m em bers should  
be h elped  to im prove their qualifications for exam ple b y  m eans o f  coaxin g for their 
scholarships, foreign  trips, enabling them  to pub lish  their work; a m oral duty o f  research  
team  m em bers is to collaborate w ith  the leadership in  both  research and teaching; g ) care 
for the proper d evelop m ent o f  you n g  staff, and not be gu ided  b y  personal lik es and 
dislikes in  its se lection  and prom otions but b y  sc ien tific  ach ievem en ts, sk ills and p assion  
for research and teaching; encouraging talented  you n g p eop le  w ith  serious ach ievem ents  
should  be expressed  in  their rapid prom otions, delegating  independent tasks and 
distinguish ing them  (N azar and P op ław sk i 1995, 2 2 -2 5 ) .

Conclusions. The value o f  the above sum m ary o f  criteria is that it reveals a w id e  
range o f  perspectives from  w h ich  the conduct o f  academ ics can be assessed . A lth ou gh  it 
w ou ld  probably be p ossib le  to h o ld  d iscu ssion s on  the detailed  contents o f  som e o f  the 
presented ty p o lo g ies  but a lso  to consider creating n ew  classifica tion s, e .g . basing on  the 
deon to log ica l docum ents (N ow ak ow sk i 2 0 1 1 , 1 4 8 -1 6 7 ; N o w a k o w sk i and B ia łow ąs  
20 0 7 , 7 5 -8 5 ) . In order for this assessm en t to cover all the m ost im portant m anifestations  
o f  academ ic w ork and thus be reliable, one should  -  in  addition to the considered  
p erspectives -  em phasise the role o f  tw o  axial d im ensions o f  academ ic w ork  (the 
teaching and research ones) and accom panying aspects.

W hen evaluating the teaching dimension, one can use a series o f  standards 
com m on ly  u sed  to va lu e the teachers’ conducts on  the low er lev e ls  o f  teaching ( o f  course  
having considered  som e m odifications in  their contents), h ow ever  w ith  a reservation that 
the very  e ffec t o f  the teaching w ork should  be treated as a resu lt o f  m any diverse reasons  
and in fluences, includ ing som e that are com p lete ly  b eyon d  the control o f  the academ ic  
teacher, often  incidental -  w h ich  can m ake it m ore d ifficu lt to properly assess the 
conducts o f  the teach ing process. W ith in  this d im ension  the standing o f  a teacher can be  
v iew e d  in  tw o  relations: h is/her attitude tow ards a student as w e ll  as the degree o f  
in tegrity o f  fu lfillin g  ow n  teaching ob ligations (see  more: D aszyk ow sk a  20 1 2 , 97 -98).

W hen undertaking assign ing the criteria for assessm en t o f  conduct o f  academ ics in  
relation to the scientific dimension, the issu e  changes its nature sligh tly  -  sin ce the m ost 
im portant factor in  th is case w ill be the relation  o f  the researcher to the studies perform ed  
b y  h im /her and their pub lication  -  w h ich  w as consid erab ly  exh au stive ly  described  in  the 
ty p o lo g y  b y  N azar and P opław ski.

B esid es  the d iscu ssed  p lanes, it w ou ld  be advisable for the p ossib le  assessm en t to 
incorporate sp ec ific  accompanying aspects. That w ou ld  be the relation  o f  a teacher to the 
socia l environm ent, then  -  to co lleagu es and w orking environm ent, as w e ll  as his/her  
relation to their ow n  life , in  the m eaning o f  personal and research developm ent. W hen
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those additional d im ensions are om itted  then the form ed ju d gm en t o f  a researcher’s 
standing can prove incom plete , and fin a lly  -  not fu lly  correspond w ith  the reality.
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ACADEMIC PERFORMANCE OF SECONDARY STUDENTS IN NIGERIA 
Introduction
D om estic  v io len ce  o ften  occurs w ith in  fam ilies  and across generations. A ccord in g  

to the U n ited  N ation  (2 0 0 0 ), one o f  the problem s that socia l scientists researchers, and
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