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CTUMYSIOBAHHS JO HaBYaHHA Ta MOLUYKY NpaBuWibHOI BigMNOBIgi, @ A4NA JeAKUX CTYLEHTIB — MOPasibHOro 3a0X04eHHs 3a
paxyHOK y4yacTi Y CBOEPIAHOMY IHTENEKTyanbHOMY 3MaraHHi.

Be3anepeyHo, XOA4HWIA TECT He 3aMiHUTL CrpaBXHLOI KMiHiYHOT cuTyauii 6ina cTomMaTonoridHoro Kpicra, ane TecTy-
BaHHA aKTWBI3ye NpaKkTUYHEe MUCIEHHS, JO3BOJISE CUCTEMATU3YBaTW BXe 3aCBOEHE, PO3BMBAE YBAXHICTb, CMOCTEPEXIIW-
BiCTb, @ OCHOBHE — 3aKpiNnsitoe TEOPETUYHI 3HAHHSA, a TaKoX NpuBYae MabyTHIX NikapiB 4O CUCTEMATUYHOI MiArOTOBKM 3
TeM 3aHATb. KoMM'loTepHe TeCTyBaHHA CnpsMOoBaHe i CNyXWTb 3acobom NornubneHoi NepeBipkM BUBHEHOT TEMW 3aHATTA
abo aucuunniiu B Linomy, fonoMarae He TiNbKU OLHUTU piBEHb 3aCBOEHHSA CTYAEHTOM MEBHUX 3HaHb, a W MpoaHanisy-
BaTW pe3ynbTaTu NOro BracHoi AiANbHOCTI 3a NEBHUIA nNepiog Yacy. Ha TecToBOMY KOHTpoNi cneyudika i cknagHicTb Tec-
TOBWX 3aBfaHb BU3HAYalOTLCA PiBHEM MiArOTOBKM /i OLiHIOBAHHAM pPi3HUX eTaniB HaB4YaHHA. Lle moxe OyTu ouiHoBaHHA
Mo4aTKOBOro, NMPOMIXKHOIo piBHA 3HaHb abo NifCyMKOBUMIA KOHTponb. lNepeBaroio KOMM'IOTEPHOrO TECTYBaHHA € MOXIIW-
BICTb NepecknajaHHs, nepernsag noMUIoK, KOHTPOMb pe3yfbTaTiB 3aCBOEHHS.

KoMMm'loTepHUIA KOHTPONE Mae HU3Ky NO3UTUBHUX BracTUBOCTEN: 06 eKTUBHICTL OLHKU pe3ynbTaTiB BUKOHaHo! pobo-
TW, OMNEPaTUBHICTb, LU0 [03BONAE NEPEBIPUTM BENUKMIA 0BCAr 3HaHb MikapiB y BifHOCHO KOPOTKi CTPOKU; aBTOHOMHICTb
poboTu MaitbyTHBOro nikaps; iHOpPMaTUBHICTE — oA pasy X MicnsA cknafaHHA KOMM'IOTEPHOrO iCMUTY CTYAEHT YW iHTEPH
6aynTe pe3ynbTaTh cBOEi poboTu.

K IHCTPYMEHT onepaTMBHOrO KepyBaHHS, KOMM'IOTEPHE TECTYBaHHSA PO3LLUMPIOE MOXITMBOCTI KOHTPOSIO i OLHIOBaHHS
PiBHA HaBYanbHWUX JOCATHEHb | € anbTepHaTUBOW TpaguUiiHUM MeTodaM OLUIHIOBAHHSA PiBHA KOMMNETEHTHOCTI. KpiM Toro,
[0 nepeBar TeCTOBOI TEXHOMOTIi KOHTPOMNIO HanexaTb IHAUBIAYanbHUIA KOHTPOMNb, MOXIIMBICT KOHTPOMOBATU 0COBUCTY
HaBYasnbHYy AIANbHICTb, MOXITUBICTE PErynspHO cMCTEMaTUYHO NPOBOAMTW TECTOBMUI KOHTPOMb Ha BCiX eTanax npouecy
HaBYaHHA, MOXIMBICTb KOMBIHaLT 3 iHLUMMW BULaMKU NeRaroriYHoro KOHTPOSI0, MOXIUBICTb MacoBOro LUMPoKoMacLITat-
HOro CTaHLapTU30BaHOro TECTYBaHHSA, €4HICTb BUMOr A0 BCiel ayauTopii, AndepeHLiAioBaHICTb LWKanu TecToBux Ganis,
LLiO J03BOMSE B LUMPOKOMY Aiana3soHi paHXyBaTu piBeHb HaBYanbHWUX LOCATHEHb.

Takuii BUA KOHTPOIIO O3BONSAE YCYHYTU Cy0' €KTUBI3M Y OLIiHIOBaHHI 3HaHb.

Ha >xanb, cucTeMa TeCTOBOIro KOHTPOSO HEAOCTaTHBO AOCKOHaNa, € 6araTto HeraTMBHMWX BiArykiB CTYAEHTIB i BUKNa-
JadiB. Lleidt BUA KOHTpONo Mae NeBHi HeAomMiku: BiACYTHICTE MOBHOIO BIATBOPEHHS MaTepiany, BigCyTHICTb 3BOPOTHOro
3B’A3Ky 3 KOMM'IOTEPOM, YHACMIZOK YOro MaitbyTHI Mikapi-CToMaToNorn He MOXyTe OOroBOpUTH CBOT AYMKM, afXe AymKa
nikapa Moxe He 36iraTucs 3 BifMOBILA KOMM'IOTEPA Ha NEBHE 3amnuUTaHHS; BipOrigHiCTb BUNagkoBoro Bubopy npaBuse-
HOI BiAMNOBIAI, MeEXaHi4He 3anam’dToBYBaHHSA MaTepiany npu 6araTopa3oBOMY BUKOPWUCTaHHI OAHUX i TUX caMUX TECTIB.
Came TOMY MU BBaXKaeMO, LLIO KOMN'IOTEPHE OLiHIOBAHHA — fNWLLEe OAMWH i3 eTaniB y KOMMMEKCHI OLiHLi piBHA 0BONOAIHHA
MaikOyTHIMM NiKapAMK HaBYalbHUM NAHOM i Mporpamoto.
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THE INTERACTION DIMENSIONS IN ACADEMIC SETTING

Piotr Tomasz Nowakowski
Katolicki Uniwersytet Lubelski Jana Pawta Il

Y cmammi docnidxeHo akcionoaiyHi 3acadu nedazoaiyHol e3aemodil suknadayva i cmydeHma y BH3. OkpecneHo ocHoeHi
HanpsaMKu HagyalbHOI, no3a Hag4anbHoOI ma euxoeHol pobomu 3i cmydeHmamu. HazonoweHo Ha npoeidHitl posi Hayko-
sux docnidxeHp y po3sumky ocobucmocmi guknadaya.

KntouoBi cnoBa: cy6’ekT-cy6’ekTHi BigHOCUHU, NeAaroriyHa B3a€MoAif, akcionoriuHi npuHunnum.

The article focuses on the axiological principles of pedagogical interaction between a teacher and a student at higher
educational institutions. The main directions of academic, extra-curricular and educational work with students have been
outlined. The leading role of scientific research in the development of the teacher's personality has been emphasized.

Key words: subject-subject relations, pedagogical interaction, axiological principles.

Maria Wegrzecka referred once to the axiologically-sensitive areas of a teacher-student cooperation. Her experience
is close to the conclusions drawn from my research. She states that the remarks made by students indicate how many
standards are employed at a university teacher's work, how wonderful can be the fruits of a teacher’s correct relations
with the students, and at the same time how much harm can be done with inappropriate approach. “The scale of moral
abuse is gigantic: from conceit and pride, ignorance and arrogance, negligence of tasks, to appearance of respect to the
education mission, excessively liberal approach towards openly improper attitudes of students and other individuals, to
taking advantage of one’s position and unpunished violation of personal rights as well as trading educational goods. Uni-
versity students — receptive and smart, inquisitive and critical — excellently adapt to the conditions a university generates,
also picking up the catastrophic social attitudes” — concludes Wegrzecka [1].

Hence it seems especially justified to quote the words of Aldona Molesztak, Andrzej Tchorzewski and Wiestawa
Woloszyn. They claim that an interaction between an academic and a student carries a moral dimension and occurs
within the conditions of an unrestricted deciding on ones actions and undertaken tasks. In the discussed relation the
teacher represents duty, the ideal, prospective party, while the student stands for the real, existing party. Everything the
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teacher is doing bears a moral obligation. For that reason a teacher who is not convinced that they serve an “important
cause” will never be a professional but only an employee who has to be supervised and reminded of their own duties [2].

Ryszard Nazar and Stanistaw Poptawski add that a student education process is always accompanied by the process
of the student’s upbringing. “The process of educating — upbringing students at a university is complex and determined
with multiple factors. A student is a high school graduate with a baccalaureate certificate formally proving their maturity —
many people complete their education at this point and start to participate individually in social life, at their own cost and
risk” — explain the authors [2].

This indicates that the educating role of a postsecondary school refers to people who already have certain attitudes
and expectations. “A student is not a passive object of educational guidance, rather a partner in that process. That point
is disregarded by many academic teachers” — they add [1].

All the above brings us to an obvious conclusion that courses provide assistance to a student rather than the sole
source of knowledge. “Students not just learn, they study — as opposed to elementary or secondary schools — write
Nazar and Poptawski. — Thus what a student needs in their development is more the leaders that will guide them into the
world of scientific problems than guards watching that the information they provided was faithfully — with regard to both
the form and content — repeated by the students when their knowledge is verified during tests and examinations” [2]. A
university teacher directly or indirectly guides the learning process of the students. Direct guiding takes place during
course sessions organised by the university (lectures, classes, seminars, consultations, examinations and internships),
while indirect guiding is performed by means of scholarly literature (recommended handbooks, textbooks, encyclopae-
dias, periodicals, reference and guides as well as method guidelines) [1].

Moreover, in their work, academics should combine the functions of a teacher and a researcher, as mentioned by
Tadeusz Kotarbinski: “Researchers’ task as such is mainly to reproduce knowledge. Teachers’ chief task on the other
hand, is to spread knowledge. Both those functions are coupled and it is best when they are exercised jointly, when
those reproducing knowledge spread it at the same time and when those spreading knowledge participate in its repro-
duction” [3].

Similar explanation is delivered by Jerzy Brzezifski who claims that the difference between university teaching and
teaching at a vocational high school is that the former is inextricably linked with the research carried out by a professor.
This “unity of the context of teaching and context of research — which is at the heart of the essence of the very notion of
university — must not be broken if we are to educate the elites of the highest sort, which can only be delivered by a real
university” [4].

What will be the benefit for us — continues Brzezifiski — when the teachers employed at our universities will be capa-
ble of abridging the canon of knowledge on a given subject and using correct teaching means, communicate it to the
young people — if the teachers themselves will not be able to demonstrate their own research workshop.

Therefore it is necessary to “exhibit not only the results of the research efforts, but mainly the method of achieving
academic success. And that is what a university should teach first of all. But — can this goal be reached if those called for
teaching — at the highest level — professors — do not combine teaching practice with their own research practice? The
answer is no, then that goal is unreachable” [4].

One more issue addressed by Brzezinski — maybe not one that is of primary importance for deontological delibera-
tions, nevertheless a problem that is worth noting — it is the need to break the habit of publishing one’s own academic
texts in collective publications and press titles of local significance. As Brzezifnski explains, this problem concerns young
authors (although not only them). He adds that the issue is especially important as the candidates to a postdoctoral de-
gree (although this remark also concerns doctoral students) very often present literature lists whose significant portion
(sometimes the entire list) has not gone beyond the local publications — so-called research journals are especially meant
here, linked with the teaching institution employing the author concerned. The issue does not seem problematic if we
consider the situation of a researcher dealing with e.g. issues of genealogy of a strictly local nature.

“No understanding however can be given in this context to a teacher, philosopher, psychologist or a political scien-
tist. Those fields include — due to the subject of their research — not only national dimension, but mainly international one”
— argues Brzezifski, at the same time asking two rhetorical questions: “Into what world will introduce his students — mas-
ters and doctors — a professor who does not know any other world outside his local one? Can we afford wasting already
limited resources for research (thus for publications) by financing pseudo-academic magazines or compilation books
whose only value is a «bookbinding synthesis»?” [4].

Certainly one could find several other — at a lower or higher level of detail — academic issues that should be analysed
deontologically. Henryk Jankowski sends a warning that the professional ethics should not be treated as a remedy for
any shortcomings related to performing vocational duties: “Professional ethics of an academic researcher cannot in itself
change or improve anything in performing that profession. The profession is performed in specific circumstances and a
social situation that undoubtedly affects the way of performing various professions, including the vocation of an academic
researcher. However the ethics can and should fulfil an important educational function as well as deliver assessment cri-
teria and conduct models for scholars” [4].

In this context it should be added — after Ryszard Nazar and Stanistaw Poptawski — that while recognizing the signifi-
cance of academic teacher's morale, one must not neglect the morally unrelated conditions of proper functioning of a
university and its staff. It is clear that for developing academics and teaching, next to “proper” attitudes of the scholars-
teachers, there is a need of meeting a series of other conditions: financial, formal and legal, related to premises as well
as of a specific payroll and research policies [1].
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